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District Profile 

Demographics 

377 Main St 
Fawn Grove, PA 17321 
(717)382-4843 
Superintendent: Rona Kaufmann 
Director of Special Education: Sandra Ness 

Planning Process 
South Eastern School District will complete the Comprehensive Planning Process through 

engagement of representatives of all stakeholder groups.  The Board of School Directors and district 

superintendent will  provide the vision, mission, and goals to drive the planning process.  The 

superintendent will lead the District Level Planning Team which will be comprised of teachers, 

educational specialists, administrators, parents, community members, and representatives of local 

businesses.  Each school will form a School Improvement Team.  School Improvement Teams will 

examine current needs, analyze data and delivery systems, prioritize, and build action plans for 

continuous school improvement.  The School Level Teams will inform the District Plan.  Central 

Office Administrators will organize and coordinate the review of all school level plans, as well as 

provide opportunities for public review and feedback prior to the final submission of the District 

Level Plan.  The superintendent, assistant superintendent, and director of special education will play 

critical roles in communication and sustaining progress through the process. 

Mission Statement 
South Eastern School District...providing progressive education to strengthen the global community. 

Vision Statement 
We envision a community of learners engaged in continuous improvement that will meet the 

challenges of the 21st century; graduates will be confident and well prepared to excel in a complex, 

interconnected, changing world. 

  

Shared Values 
We believe that every child can learn when placed in a safe, secure learning environment that is 

student-centered, collaborative, future-focused, and resource rich. 
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We believe in a standards based curriculum with measurable goals that is constantly evolving, and 

instruction designed to meet individual student learning needs that is informed by ongoing 

assessment. 

We believe in active student engagement in the learning process, activities that require problem-

solving and critical thinking, as well as those that foster creativity and innovation. 

We believe that technology integration and cultural diversity are essential to prepare students for 

success in the 21st century. 

We believe in the strength of community, in the power of school and community partnerships, the 

value of open communication between teachers and parents, and in helping children reach their full 

potential. 

Educational Community 
The South Eastern School District is located in the southeastern portion of York County with the 

Mason-Dixon line serving as the southern border of the District and the Susquehanna River forming 

the eastern boundary.  Interstate 83 is convenient to the west of the District and provides easy 

access to Baltimore, York, and Harrisburg.  South Eastern School District covers a geographic area of 

105.82 square miles and serves a population (based on the 2010 census) of 19,567.  Eight 

municipalities comprise the school district.  These include the townships of Hopewell, East 

Hopewell, Fawn, and Peach Bottom and the boroughs of Cross Roads, Delta, Fawn Grove, and 

Stewartstown.  The villages of Bryansville and Woodbine are also part of the District.  

Although predominantly a rural community, South Eastern's proximily to the 83 corridor provides 

many suburban influences and resources.  Some sections of the District have become bedroom 

communities with residents employed in the larger metropolitan centers to the north and 

south.  Family farms and small businesses are the primary commercial enterprises within the 

boundaries of South Eastern; however, there are larger businesses located at the northwest and 

southeast corners of the District.  In 2009, District residents' per capita income was $20,060, while 

median family income was $55,846.   

The School District serves students in six (6) schools.  Three elementary buildings - Delta-Peach 

Bottom, Fawn Area, and Stewartstown Elementary Schools - serve students in Kindergarten through 

grade 4.  Delta-Peach Bottom also serves two (2) half-day classes of Pre-K.  The middle school 

students are educated in two buildings - SEMS West for grades 5 and 6, and SEMS-East for grades 7 

and 8.  Kennard-Dale High School serves students in grades 9 through 12.  Total student population 

is currently 2,775.   Approximately twenty (20) percent of the district's students are economically 

disadvantaged.  The student body is primarily caucasian. 

The South Eastern community members take great pride in their school district and support the 

activities offered for students in our schools.  Over seventy-five (75) percent of the students in 

grades 7  through 12 participate in extracurricular activities such as clubs, intramurals, and 
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interscholastic athletics.  An adult education program is in its second year of operation and growing.  

The facilities located on the main campus of the School District are frequently used by community 

organizations, churches, and recreational programs. 

Planning Committee 
Name Role 

Matthew Barr Secondary School Teacher - Regular Education 

Anna Bickford Administrator 

Joseph Brillhart Business Representative 

Stephanie Cignarella Ed Specialist - School Psychologist 

Jill Crouse-Wolf Parent 

Lacey Dean Business Representative 

Vicki Dill Secondary School Teacher - Special Education 

Kari Dolinger Elementary School Teacher - Special Education 

Melissa Druck Special Education Administrative Assistant 

Claudia Enders Parent 

Maura Hawkins Administrator 

Jennifer Herman Administrator 

Jon Horton Administrator 

Dyan Hulslander Secondary School Teacher - Special Education 

Cameron Ingool Community Representative 

Tracy Jacobs Parent 

Rona Kaufmann Administrator 

Michael Males Business Representative 

Terri  McKnight Instructional Technology Director/Specialist 

Sarah Metallo Middle School Teacher - Regular Education 

Susan Miller Community Representative 

Kim Mooneyhan Parent 

Beth Moul Middle School Teacher - Regular Education 

Chris Mowry Elementary School Teacher - Special Education 

Courtney Mullen Secondary School Teacher - Special Education 

Sandra Ness Special Education Director/Specialist 

Ashley Norris Secondary School Teacher - Special Education 

Deb Rauscher Intermediate Unit Staff Member 

Joanne Rill Elementary School Teacher - Regular Education 

Nicole Rook Ed Specialist - School Psychologist 

Joseph Sledge Elementary School Teacher - Special Education 

Kim Slonaker Elementary School Teacher - Regular Education 

Abigail Smith Secondary School Teacher - Regular Education 
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Rebecca Swanson Administrator 

Joseph Terch Administrator 

Heather Venne Administrator 

Robin Verzolini Parent 

Jamie Walker Business Representative 
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Core Foundations 

Standards 

Mapping and Alignment 

Elementary Education-Primary Level 

Standards Mapping Alignment 

Arts and Humanities Accomplished Accomplished 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

Common Core Standards: English Language Arts Developing Developing 

Common Core Standards: Literacy in 
History/Social Studies, Science and Technical 
Subjects 

Developing Developing 

Common Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Non Existent Non Existent 

Alternate Academic Content Standards for 
Reading 

Non Existent Non Existent 

American School Counselor Association for 
Students 

Needs 
Improvement 

Developing 

Early Childhood Education: Infant-
Toddler&rarr;Second Grade 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Currently we have no online programming available within the district for our 
primary/elemenntary grades.  All of our students who would require the use of alternate 
academic content standards are enrolled in classes that are managed by the Lincoln 
Intermediate Unit or are in private placements.  The District has allocated seven early 
dismissal days in the 2014-15 school calendar that will be focused on both building and 
district level curricular initiatives.  Our elementary school counselors are meeting during 
these days to work on unifying the elementary guidance curriculum which will be based on 
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the recommendeded standards found on SAS that have been authored by the American 
School Counselor Association.   School climate is addressed by both the Olweus Bullying 
Prevention Program and School Wide Effective Behavior Support initiatives that are up and 
running in all three elementary schools.  

Elementary Education-Intermediate Level 

Standards Mapping Alignment 

Arts and Humanities Accomplished Accomplished 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

Common Core Standards: English Language Arts Developing Developing 

Common Core Standards: Literacy in 
History/Social Studies, Science and Technical 
Subjects 

Developing Developing 

Common Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Needs 
Improvement 

Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

We are in the first year of implementation of district-operated online learning opportunities and have a 

handful of upper elementary/intermediate students enrolled.  We use the Odysseyware Program for 

delivery; however, our district teachers serve as teachers of record and monitor progress.  Our students who 

require the use of alternate academic content standards are enrolled in classes that are managed by the 

Lincoln Intermediate Unit or are in private placements. The District has allocated seven early dismissal 

days in the 2014-15 school calendar that will be focused on both building and district level curricular 

initiatives.  Our school counselors are meeting during these days to work on developing a map for guidance 

curriculum which will be based on SAS guidelines authored by the American School Counselor 

Association.   While our curriculum has not historically addressed interpersonal skills and school climate, 

we do have some new instructional delivery approaches that foster posttive climate and the development of 

interpersonal  skills. All of our fifth graders are piloting hybrid learning for ELA and math content this 

year; an effort that supports student collaboration.  The fifth/sixth grade building is in its sixth year of 

implementing the Olweus program which is designed to eliminate bullying behavior and foster a postive 

climate. Classsroom meetings are held once per cylce.  Character traits are also cultivated and 

acknowledged.    We have a school wide effective behavior support program that recognizes positive 
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behaviors and contributes to a healthy climate.  Our WEST middle school (grades 5 and 6 ) was recognized 
and recieived a silver award for promoting healthy initiatives for the 2013-14 school year.   

Middle Level 

Standards Mapping Alignment 

Arts and Humanities Accomplished Accomplished 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

Common Core Standards: English Language Arts Developing Developing 

Common Core Standards: Literacy in 
History/Social Studies, Science and Technical 
Subjects 

Developing Developing 

Common Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Accomplished 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Needs 
Improvement 

Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Our EAST Middle School (grades 7 and 8 ) delivers online learning opportunities and has a handful 

of students enrolled. We use the Odysseyware Program for delivery; however, our district teachers serve as 

teachers of record and monitor progress. Our students who require the use of alternate academic content 

standards are enrolled in classes that are managed by the Lincoln Intermediate Unit or are in private 

placements. The District has allocated seven early dismissal days in the 2014-15 school calendar that will 

be focused on both building and district level curricular initiatives. Our school counselors are meeting 

during these days to work on developing a map for guidance curriculum which will be based on SAS 

guidelines authored by the American School Counselor Association.   The Middle School addresses 
interpersonal skills and school climate through the Olweus Bullying Prevention Program 
and through the School Wide Effective Behavior Support Program. Lessons based on the 
ASCA model are taught in all classrooms at a minimum of four times annually. These lessons 
address interpersonal skills. Students who are struggling in this area meet with counselors 
individually and/or in small groups.  Curriculum maps are being developed district wide 
during our seven early dismissal days. These days provide an opportunity for our 
counselors to get together and align the curriculum vertically.  Each building does use the 
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ASCA model, but the process of creating maps specific to each grade level for our distirct is a 
project that is in the very beginning stages.  Our seventh and eigth graders are recognized 
for appropriate behavior  in the SWEBS "Gotcha" program during monthly assemblies. 

High School Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

Common Core Standards: English Language Arts Developing Developing 

Common Core Standards: Literacy in 
History/Social Studies, Science and Technical 
Subjects 

Developing Developing 

Common Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Accomplished 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Non Existent Non Existent 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Kennard-Dale High School offers online learning opportunities as well as college-in-the-high school 

classes.  We use the Odysseyware Program for cyber instructional delivery; however, our district teachers 

serve as teachers of record and monitor progress. We are partnered with Harrisburg Area Community 

College (HACC) to provide college level classes in many core subjects.  Our students who require the use 

of alternate academic content standards are enrolled in classes that are managed by the Lincoln 

Intermediate Unit or are in private placements.  At the high school level there are no scheduled 
"guidance" classes, so the curricular recommendations of the American School Counselor 
Association for Students would not be employed.  There is a School Wide Effective Behaivor 
Program that has been in place for three years that supports a positive school climate by 
recognizing positive behaviors of both students and staff. This program, called "Ram 
Rewards," recognizes students on a weekly,monthly, and semester basis.  Staff are 
recognized weekly.   Interpersonal skills are cultivated in a variety of discussion based 
content area classes.  There are elective classes in both drama and communication that 
support the development of interpersonal skills. All freshmen participate in a "LINK" Crew 
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that is coordinated by two staff members.  Older students serve as mentors to incoming 
students, and all freshmen are enrolled in a class that assists them in learning about the 
high school. Our school counselors do provide lessons in the LINK program.  This initiatvie 
helps to build interpersonal skils and school climate.  The focus of the school counselors at 
the high school level is college and career readiness.  Mock interviews are held for Juniors 
every spring.  The Student Assistance Program is active, and provides support to students 
having emotional issues.   

Adaptations 

Elementary Education-Primary Level 

 Arts and Humanities 

 Common Core Standards: English Language Arts 

 Health, Safety and Physical Education 

Elementary Education-Intermediate Level 

 Arts and Humanities 

 Common Core Standards: English Language Arts 

 Health, Safety and Physical Education 

Middle Level 

 Arts and Humanities 

 Common Core Standards: English Language Arts 

 Health, Safety and Physical Education 

 Science and Technology and Engineering Education 

High School Level 

 Arts and Humanities 

 Common Core Standards: English Language Arts 

 Health, Safety and Physical Education 

 Science and Technology and Engineering Education 

Explanation for any standards checked:  

During the 2014-15 school year teachers K-12 have embedded staff development days 
devoted to learning about the Pennsylvania Core Standards and resources available on the 
SAS Portal.  The ELA curriculum is being rewritten at all levels. By the end of this school 
year new curriculum maps for each grade level will be published on our school website.  All 
levels are working to better align curriculum and instruction with the new standards. 
 Teachers in 7-12 are working with a consultant to develop ELA curriculum based on 
thematic units and anchor texts.  The new curriculum that is evolving reflects increased 
rigor and supports higher levels of thinking and communicating.  Teacher representatives 
from the  7-12 team will be attending the NCTE national conference in Washington, DC so 
that they will have more advanced training and resources to draw upon to help them 
develop curriculum that is state-of-the art.  
Our health, safety and physical education teachers are also devoting time as a department to 
the development of curriculum maps K-12.  The crossfit program at the high school level, 
along with new sports performance classes, have taken our physical education program to a 
new level.  Daily data is collected and used to inform instruction as individual plans of 
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growth are mapped for each student in the course. At the elementary level teachers are 
using the Action Based Learning approch to integrate movement (based on brain research) 
into instruction.  Student also have "pull out" classes in physical education. All health and PE 
curriculum maps will be aligned with the Pennsylvania State Standards and will be 
published on our school website by the end of the 2014-14 school year.  
Beginning in the 2012-13 school year the South Eastern School District piloted a STEM 
summit in partnership with Junior Achievement.  This initiaive was targeted for the 
sophomore class. Students have a day of exposure to a variety of STEM related activities and 
careers. This has been very successful and is being repeated annually.  Our high school has 
also added an AP Biology option to the course catalogue for the 2014-15 year.  We are 
forming a subcomittee of local human resources to help advise our agricultural education 
program. We wil be meeting quarterly and seeking to modernize the program to better 
reflect the direction of agribusiness in the twenty-first century.  We will be parterning with 
local farmers and businesses to provide internship, externship and other opportunities to 
our students. Our one agricultural educator was selected to go to Korea last summer to 
learn about Ag Ed in another country. She will be a featured speaker at the Agricultural 
Educator National Conference to be held in Nashville this November. One of our agricultural 
educator  is sharing what she learned with students, staff and community organizations. In 
our 5/6 building we have embarked on a hybrid learning pilot program for fifth graders in 
the ELA and Math content areas.  Students will have access to chromebooks for 
individualized instruction for at least one third of their class time in these content areas.  In 
our 7/8 middle school we have just rolled out a 1:1  chromebook initiative.  Each student 
carries his/her own chromebook to all classes.  We have future plans to allow the 
chromebooks to go home overnight, but currently they are used soley during the school 
day.  
The K-12 programs in both art and music have long been areas of strength for the South 
Eastern School District.  Recently a K-12 music/art night was started and is held annually in 
our high school cafeteria. The facility is transformed into an art gallery that showcases 
student work from grades K-12.  Student performers contribute background music for this 
event.  Our high school music department boasts a music technology laboratory.  Elective 
classes are offered to students at the beginner and advanced level.  PA Standard 9.2.12.H: 
has been addressed through an artist in residence program.  A local artist has been a guest 
in the middle school and high school buidlings.  He has used his own work as a model and 
has critiqued the work of student artists in grades 5,6, 9, 10,11, and 12.   Last  year all high 
school musicians participating in  chorus, orchestra and band, were afforded the 
opportunity to travel to Florida. Students performed at Disney World. They also had the 
opportunity to work with Disney staff to record Disney-themed music.  

Curriculum 

Planned Instruction 

Elementary Education-Primary Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated Developing 
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instructional time to be devoted to achieving the academic 
standards are identified. 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Quarterly Content Curriculum Committee meetings facilitate vertical articulation and allow 
for further development/refinement of planned instruction. Additionally, grade level teams 
of teachers are compensated for meeting after school to learn to use the tools on SAS to 
align the curriculum maps.  ELA will be published on the District website no later than June 
2015. Math and Science will be added by September 2015.  

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

Non- applicable.  

Elementary Education-Intermediate Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Quarterly Content Curriculum Committee meetings facilitate vertical articulation and allow 
for further development/refinement of planned instruction.  Additionally, grade level teams 
of teachers are being compensated to meet after school to work on aligning maps to the PA 
Core.  ELA maps will be published on the district website by June 2015. Math and Science 
will be published by September 2015.  

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 
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Non- applicable.  

Middle Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Quarterly Content Curriculum Committee meetings facilitate vertical articulation and allow 
for further development/refinement of planned instruction.  Seventh and eight grade ELA 
teachers are working with a consultant to develop maps that are based on anchor texts and 
that include thematic units and cross-curricular connections.  These ELA maps will be 
published on the district website by June 2015.  Maps for math and science will be 
published by September 2015.  

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

Non-applicable.  

High School Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 



14 

Quarterly Content Curriculum Committee meetings facilitate vertical articulation and allow 
for further development/refinement of planned instruction.  Additionally, teachers are 
working during PLC time and on early dismissal days to develop maps that are aligned with 
PA Core Standards.  The high school ELA teachers have been working with a consultant to 
develop curriculum based on anchor texts that include thematic units and cross-curricular 
connections. ELA maps will be published on the district website by June 2015.  Math and 
science maps will be published by September 2015.  

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

Non- applicable.  

Modification and Accommodations 

Explain how planned instruction contains modifications and accommodations that allow all 
students at all mental and physical ability levels to access and master a rigorous standards 
aligned curriculum. 

The South Eastern School District develops general education curriculum and instruction in 

accordance with state standards while also being mindful that the differentiation of the 

curriculum may be necessary  for students having mental and/or phyical abilities.  The 

Director of Special Education and building administrators work with both special and 

regular educatiors to make sure that the instruction that is delivered is compliant with 

IDEA, Chapter 14 and with 504 plans.  A continuum of services is available to provide FAPE 

to all identified students.  Teachers have continuing professional development 

opportunities to assist them in improving their ability to differentiate instruction.  The 

District has purchased numerous resources that facilitate modification of instruction for 

students having diabilities.  MTSS teams are active in grades K-6 to assist with the 

development and implementation of acadecmic and behavioral interventions. 

 Paraprofessionlas are hired as needed to support students having disabilities to allow them 

to be included in regular education to the greatest degree possible.  The District is 

decreasing pull out services for learning support and emotional support students and is 

increasing the amount of time our specialist "push in" to the regular education setting.  The 

District plans to continue to provide training and support to both regular and special 

education teachers who are co-teaching in inclusion settings.  

Instruction 

Instructional Strategies 

 Formal classroom observations focused on instruction 
 Walkthroughs targeted on instruction 

 Annual Instructional evaluations 
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Regular Lesson Plan Review 

 Administrators 

Provide brief explanation of LEA's process for incorporating selected strategies. 

Daily classroom walkthroughs are embedded in administrator's schedules.  Teachers are 
offered constructive feedback focused on continuous improvement of instructional 
practices.  Walkthrough data informs building and district-wide professional development. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

At this point in time the District is not using peer evaluation, but we plan to include it as an 
option for differentiated supervision in the future.  Due to budget constraints we do not 
have an instructional coach position. However, in the K-6 grades our interventionists do 
provide this service to many teachers, though the process is informal.  The District has just 
purchased the Sapphire Student Data Management System and it is being implemented this 
school year.  Teachers in grades 7-12 are learning to use the lesson plan feature of this 
program. Once we have an improved technological infrastructure this will be an ideal 
means of developing, storing and sharing lesson plans.  Currently we do not have building 
supervisors.  Department supervisors (called department chairs) are only in existence in 
our high school and they are not permitted to evaluate teachers as they are part of the 
bargaining unit.  Again, we do not have a formal position called "instructional coach" in our 
district.  

Responsiveness to Student Needs 

Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

Non-applicable.  

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. Full 
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Implementation 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

Non-applicable.  

Middle Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

Non-applicable.  

High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
less than 50% of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  
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High school staff is developing in the area of differentiated instructional practice; additional 
professional development is needed. In addition to providing district wide staff 
development on differentiated instruction, the high school principal is incorporating 
strategies into faculty meetings. She is also sending publications and videos on 
differentiated instruction to staff.  Additionally, teachers in core content areas at the high 
school have professional learning community time built into their schedules which allows 
them to collaborate and design instruction that will  better meet the needs of all learners in 
their classrooms.  

Recruitment 

Describe the process you implement to recruit and assign the most effective and highly 
qualified teachers in order to meet the learning needs of students who are below 
proficiency or are at risk of not graduating. 

The South Eastern School District Administration  reviews the needs of students and 
 provides equal instructional opportunities for students within the district.  The South 
Eastern School District only hires highly qualified teachers for open positions. The District 
posts all vacancies on our district website. When necessary, we also advertise on 
 PAEducator.net, local newspapers and professional publications. Our Human Rescources 
Director checks all applicants to make sure they have the appropriate Pennsylvania 
certificate and that they are highly qualified.  The candidates who make it through a paper 
screening are interviewed by a panel that includes a building administrator, a teacher of 
similar grade or content level, and other stakeholders from the building.   Teachers at the 
high school level recieve additional pay to tutor students below proficeincy after school. In 
the near future we plan to expand this tutoring service to our seventh and eigth grade 
students.  This year we were able to add a second late bus to better support the tutoring 
initiative, allowing more students to take advantage of this opportunity.  

Assessments 

Local Graduation Requirements 

Course Completion 
SY 13-

14 
SY 14-

15 
SY 15-

16 
SY 16-

17 
SY 17-

18 
SY 18-

19 

Total Courses 28.00 27.00 26.00 26.00 26.00 26.00 

English 4.00 4.00 4.00 4.00 4.00 4.00 

Mathematics 4.00 4.00 4.00 4.00 4.00 4.00 

Social Studies 4.00 4.00 3.00 3.00 3.00 3.00 

Science 4.00 4.00 4.00 4.00 4.00 4.00 

Physical Education 1.00 1.00 1.00 1.00 1.00 1.00 

Health 1.00 1.00 1.00 1.00 1.00 1.00 

Music, Art, Family & 
Consumer Sciences, 
Career and Technical 
Education 

4.00 4.00 4.00 4.00 4.00 4.00 

Electives 6.00 5.00 5.00 5.00 5.00 5.00 
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Minimum % Grade 
Required for Credit 
(Numerical Answer) 

59.50 59.50 59.50 59.50 59.50 59.50 

 

2014 Graduation Specifics 

Identify the method(s) used for determining graduation proficiency for the following sets of 
standards. (Check all that apply) 

Reading 

 Proficiency on State Assessments 

 Local Assessments aligned with State Standards 

Writing 

 Proficiency on State Assessments 

 Local Assessments aligned with State Standards 

Mathematics 

 Proficiency on State Assessments 
 Local Assessments aligned with State Standards 

Local Assessments 

Standards WA TD NAT DA PSW Other 

Arts and Humanities X X X X X X 

Career Education and Work  X    X 

Civics and Government  X    X 

Common Core Standards: 
English Language Arts 

 X X X  X 

Common Core Standards: 
Literacy in History/Social 
Studies, Science and Technical 
Subjects 

 X X   X 

Common Core Standards: 
Mathematics 

 X X X  X 

Economics  X     

Environment and Ecology  X     

Family and Consumer Sciences  X     

Geography  X     

Health, Safety and Physical 
Education 

 X  X   

History  X X    

Science and Technology and 
Engineering Education 

 X X  X X 

World Language  X  X   
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2015 and beyond Graduation Requirement Specifics 

Identify the method(s) used for determining graduation proficiency for the following sets of 
standards. (Check all that apply) 

English Language and Composition 

 Completion of Course Work in which a student demonstrates proficiency on the 

associated Keystone Exam 

 Independently validated local assessments. 

 Successfully complete Advanced Placement or Independent Baccalaureate Courses 

including "passing" a course exam. 

English Literature 

 Completion of Course Work in which a student demonstrates proficiency on the 
associated Keystone Exam 

Mathematics 

 Completion of Course Work in which a student demonstrates proficiency on the 
associated Keystone Exam 

Science & Technology 

 Completion of Course Work in which a student demonstrates proficiency on the 
associated Keystone Exam 

Environment & Ecology 

 Independently validated local assessments. 

2017 and beyond Graduation Requirement Specifics 

Identify the method(s) used for determining graduation proficiency for the following sets of 
standards. (Check all that apply) 

Biology or Chemistry 

 Completion of Course Work in which a student demonstrates proficiency on the 
associated Keystone Exam 

American History, Civics/Government, or World History 

 Completion of Course Work in which a student demonstrates proficiency on the 

associated Keystone Exam 

 Independently validated local assessments. 
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 Successfully complete Advanced Placement or Independent Baccalaureate Courses 

including "passing" a course exam. 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 

Everyday Math Unit Tests X X   

Mid term and final exams    X 

keystone exams   X X 

PSSA  X X  

AP Subject Area Tests     

 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 

Study Island Math X X X X 

Study Island ELA X X X X 

Fontas and Pinnell X X   

DIBELS X    

Everyday Math Benchmarks X    

Biology Benchmarks (district made)    X 

 

Formative Assessments 

Formative Assessments EEP EEI ML HS 

Everyday Math Snapshots X X   

Algebra Readiness Screener   X X 

PSAT    X 

CDT Pilot  X X X 

PLAN TEST    X 

 

Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 

CDTs (coming in Spring)  X X X X 

DIBELS X    

Monster Test X    

 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 
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External Review X X X X 

Intermediate Unit Review     

LEA Administration Review     

Building Supervisor Review X X X X 

Department Supervisor Review    X 

Professional Learning Community Review X X X X 

Instructional Coach Review X X   

Teacher Peer Review   X X 

 
Provide brief explanation of your process for reviewing assessments. 

Assessment results are reviewed in a variety of ways in the different buildings.  Currently 
our school psychologist is leading an MTSS initiative that will develop a consistent district-
wide protocol for reviewing assessment data, and using the data for referals to intervention 
services.  At the elementary and intermediate levels data is reviewed by each principal in 
tandem with grade level teams and the MTSS team.  From 7-12 assessment data is reviewed 
by the team of content area teachers. Data is used to make recommendations for 
interventions that includes after school tutoring by certificated staff.  Assessment data is 
used K-12 to make referrals for testing for our gifted program.  

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and 
how they are independently and objectively validated every six years. 

Locally administered assessments, such as the biology benchmark and the mid-term and 

final exams administered at the secondary level, are created collaboratively by teachers. 

 Content area teachers work during PLC time to design assessments that are aligned with 

state standards.  New this year to our district is the Sapphire student data program which 

has the capability of warehousing data and assisting teachers in conducting an item analysis 

of tests that are developed in-house.  The item analysis will allow teachers to weed out 

questions that lack validity.  

Collection and Dissemination 

Describe your system to collect, analyze and disseminate assessment data efficiently and 
effectively for use by LEA leaders and instructional teams. 

Building and central office administrators collect data from a variety of sources.  Previously 

the data was stored in Performance Tracker. This year a more comprehensive system, the 

Sapphire Student Data System, has replaced Performance Tracker.   Trainings are being held 

now to assist teachers and administrators in learning the capacity of the program. We are 

unifying the data that is stored by our three separate elementary schools.  We will be 

uploading the data from all diagnostic, formative, benchmark and summative assessments. 

We are including local, state and national sources of data.   We have an upcoming training to 
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learn how to generate various reports that will give u the capability of mining the data to 

identify students who have not achieved significant growth and who are not meeting grade 

level expectations.   

Building principals use the data for grade level meetings and child study meetings.  Data is 

disseminated to families via quarterly report cards and scheduled conferences. Data is used 

extensively by our MTSS teams to demonstrate both need and effectiveness of customized 

interventions for students going through the process.  Data is used for IEP meetings and 

progress monitoring, for identifcation of students who may be gifted or who would benefit 

from academic enrichment and for 504 plans.  

Our Sapphire system has replaced the Home Logic System and serves as a portal for parents 

to be able to access 'real time" grades of their children. The district supplies individual 

access codes to parents and guardians who request this information. At this point in time 

parents are able to view grades for their children in grades 5 through 12.  In the future we 

hope to make this portal available for students in K-4 as well.  

Data Informed Instruction 

Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher. 

Data gleaned from assessments is used to assist learners who have not yet demonstrated 

achievement at the proficient of advanced levels, as defined by our state standards.  In the 

elementary schools a multi-tiered system of interventions is used to assist students in 

achieving in accordance with grade level expecations.  Formative assessments are used to 

target specific skill deficits; interventions are designed to support students in the 

development of these targeted skills. Intervention methods include guided reading, small 

group instruction in math, individualized itnerventions , specially designed instruction and 

after school tutoring.   Our 1:1 chromebook initiative in the 7/8 building is providing an 

infrastructure that will allow us to customize interventions that will be able to be delivered 

electronically. Currently we are working with Read Naturally and RAZ kids to assist in the 

development of fluency and comprehension for students not meeting the grade level 

benchmarks. At the high school level there is a special intervention course that was 

developed to assist struggling readers. The teacher has been trained in the Wilson program 

and uses it, along with other programs, to provide customized supports for student 

learning.   

One of our goals for the future is to improve our ability to monitor students who score at the 

proficent and advanced levels to make sure they are also experiencing growth.  Our 

Sapphire system will enhance our ability to identify and track students in this category.  

Assessment Data Uses 

Assessment Data Uses EEP EEI ML HS 

Assessment results are reported out by PA 
assessment anchor or standards-aligned learning 

 X X X 
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objective. 

Instructional practices are identified that are 
linked to student success in mastering specific PA 
assessment anchors, eligible content or 
standards-aligned learning objectives. 

X X X X 

Specific PA assessment anchors, eligible content 
or standards-aligned learning objectives are 
identified for those students who did not 
demonstrate sufficient mastery so that teachers 
can collaboratively create and/or identify 
instructional strategies likely to increase mastery. 

X X X X 

Instructional practices modified or adapted to 
increase student mastery. 

X X X X 

 
Provide brief explanation of the process for incorporating selected strategies. 

The South Eastern School District has well over a decade of experience in identifying 
students strengths and weaknesses as aligned with state standards.  The elementary 
schools usecommon assessments aligned with anchor standards that were developed well 
before data management systems were common, and data was maintained from grade to 
grade on a card stock insert in the student's cumulative file.  In the past two years there has 
been more attention devoted to the use of data to inform instruction in the secondary 
schools.  Data is sorted and anayzed by standards.   Principals and central office 
administrators receive training in using various programs (eDirect, eMetric, Saphhire, Study 
Island) to support the generation of reports that provide this valuable information for 
schools, grade levels, classrooms, identified groups and individual students.   

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

This narrative is empty. 

Distribution of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 

Course Planning Guides    X 

Directing Public to the PDE & other Test-related 
Websites 

 X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports  X X X 

Website X X X X 

Meetings with Community, Families and School 
Board 

X X X X 

Mass Phone Calls/Emails/Letters   X X 

Newsletters X X X X 

Press Releases     

School Calendar     
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Student Handbook     

No additional methods are used.      

 
Provide brief explanation of the process for incorporating selected strategies. 

The District (5-12) sends state mandated assessment student reports home with students, 
but sends a school  reach call prior to the date of sending to alert parents that the scores are 
en route. At the elementary level (K-4) the student assessment scores are given directly to 
parents during the scheduled November conferences. This gives teachers an opportunity to 
explain the data in a private 1:1 setting.  A letter written by the assistant superintendant 
giving an overview of district scores is given  to parents along with the student report.  Our 
district website references our public data and SPP score, and provides a link to access 
additional information through PDE.   

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

Our district is looking to update the website. We need to place a link to assessment data in a 
visible location on the district website. (Currently it is difficult to locate.)  The District also 
needs to do a better job with the press in general, and we should be proactive, sending out 
press releases to explain our growth data and our continued areas of need.  We are 
challenged by our location in that many of our district residents work and spend leisure 
time in Maryland, and do not read York County newspapers or watch York County 
telelvision channels. We do not have any specific staff hired to attend to public relations, so 
when the needs arise the PR initiatives often are superceded by other concerns.  We need to 
explore ways to communicate with parents via the media services that serve northern 
Maryland.   Links to our assessment data should be prominently displayed on our school 
calendar and in our school handbooks.   

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual 
student achievement targets or experience other challenges, which deter student 
attainment of academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued 
growth in student achievement. 

Student achievement and continuous growth are of the utmost importance to the educators 

in the district.  Data teams in each building, under the leadership of the building principal, 

meet on a regular basis to examine performance data, look for ways to use the data 

to inform instruction, and implement research based instructional practices to meet the 

needs of all students.  Supports are implemented at all levels to provide multiple 

opportunities for students to meet student achievement and growth targets.  
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Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 

Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement 

X X X X 

School-wide Positive Behavioral Programs X X X X 

Conflict Resolution or Dispute Management   X X 

Peer Helper Programs  X   

Safety and Violence Prevention Curricula X X X X 

Student Codes of Conduct X X X X 

Comprehensive School Safety and Violence 
Prevention Plans 

X X X X 

Purchase of Security-related Technology X X X X 

Student, Staff and Visitor Identification Systems X X X X 

Placement of School Resource Officers X X X X 

Student Assistance Program Teams and Training X X X X 

Counseling Services Available for all Students X X X X 

Internet Web-based System for the Management 
of Student Discipline 

X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their 
incorporation: 

non-applicable. 

Identifying and Programming for Gifted Students 

1. Describe your entity's process for identifying gifted children. 
2. Describe your gifted special education programs offered. 

Identification of Gifted Children 

Chapter 16 defines the term mentally gifted as "including a person who has in IQ of 130 or 

higher when multiple criteria indicate gifted ability."  The South Eastern School District 

utilizes a matrix system for gifted identification to address multiple criteria to be sure that 

more than just IQ is considered as a determining factor when identifying students as 

mentally gifted.  Within the identification matrix, cognitive and achievement assessments 

are addressed.  Cognitive and achievment testing can be specifically tailored to student 

needs, at the discretion of the school psychologist.  Parent and teacher input regarding the 

student's intelligence, academic skills, creativity, leadership, and artistic talents is gathered 

through the use of the Gafted and Talented Evaluation Scale as well as through any other 

anecdotal information.   Information and data regarding a student's performance in the 

classroom is also reviewed.  Factors that might mask giftedness (intervening factors) such 

as disabilities, language barriers, emotional barriers, etc., are considered.  The student's rate 

of acquisition and retention is collected with curriculum based assessments and 

observations from teachers, parents, and school psychologists. After all data is gathered, 
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synthesized, and put into a Gifted Written Report, the gifted multidisciplinary team, which 

includes the parents, determines eligibility for gifted identification and the need for 

specially designed instruction. 

Gifted Programs Offered 

Gifted Individualized Education Plans (GIEPs) are developed for all students identified as 

mentally gifted who are in need of specially designed instruction from K-12.  The GIEP is a 

strength-based document.  There are many ways in which gifted programming at South 

Eastern School District is facilitated to capitalize on the students' strengths and provide 

them with meaningful benefit from their education.  These may include (but are not limited 

to): 

 Curriculum enrichment 

 Curriculum acceleration 

 Curriculum compaction 

 Gifted Seminar (pull-out), focus on student-centered discussion, seminar type 

learning 

 Co-teaching of gifted teachers in regular education classrooms (push-in) 

 Opportunities to pre-test and opt out of mastered material 

 Opporunities for special in-depth projects in areas of interest and special ability 

 Encouragement of self-directed learning, promote the development of independent 

research studies 

 Collaboration of gifted/regular educators to ensure that needs of students are met 

on a daily basis 

 Real-world problem solving 

 Focus on open-ended tasks 

 Encourage the development of social and self-awareness 

  

  

Developmental Services 

Developmental Services EEP EEI ML HS 

Academic Counseling X X X X 

Attendance Monitoring X X X X 

Behavior Management Programs X X X X 

Bullying Prevention X X X X 
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Career Awareness X X X X 

Career Development/Planning X X X X 

Coaching/Mentoring X X X X 

Compliance with Health Requirements –i.e., 
Immunization 

X X X X 

Emergency and Disaster Preparedness X X X X 

Guidance Curriculum X X X X 

Health and Wellness Curriculum X X X X 

Health Screenings X X X X 

Individual Student Planning  X X X 

Nutrition X X X X 

Orientation/Transition X X X X 

RtII X X X X 

Wellness/Health Appraisal X X X X 

 
Explanation of developmental services: 

Health screenings for height, weight and vision are given annually to all students. All other 
screenings are administered in accordance with state guidelines.  

Diagnostic, Intervention and Referral Services 

Diagnostic, Intervention and Referral Services EEP EEI ML HS 

Accommodations and Modifications X X X X 

Administration of Medication X X X X 

Assessment of Academic Skills/Aptitude for 
Learning 

X X X X 

Assessment/Progress Monitoring X X X X 

Casework X X X X 

Crisis Response/Management/Intervention X X X X 

Individual Counseling X X X X 

Intervention for Actual or Potential Health 
Problems 

X X X X 

Placement into Appropriate Programs X X X X 

Small Group Counseling-Coping with life 
situations 

X X X X 

Small Group Counseling-Educational planning X X X X 

Small Group Counseling-Personal and Social 
Development 

X X X X 

Special Education Evaluation X X X X 

Student Assistance Program  X X X 

 
Explanation of diagnostic, intervention and referral services: 

All of the aforementioned diagnostic, intervention and referral services are integrated into 
our school programming for all students, as needed, in K-12.  We are working on adding 
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opportunities for mental health providers to increase services to students using the school 
as a base site.  In our rural location it is often challenging for parents to find the time and 
transprotation to travel to York or Baltimore, our largest and nearest metropolitan areas 
that can be an hour's drive away.  Satellite services are needed in our rural location.  Our 
one district social worker engages with students and families K-12.  She has been 
networking with a variety of resources in all three of our district communities.  She makes 
referals for families experiencing homelessness (assistance with food, shelter, legal advice, 
provision of resources to meet basic needs), mental health, medical services, CASSP and 
provides intensive case management.  She also partners with Children and Youth to work 
on parenting and truancy cases.  There are future plans to further connect our district with 
mental health support groups and suicide prevention initiatives.  We are planning to start a 
start a chapter of Aevidum for our local high school.  Our social worker is connecting with 
local churces. There are plans underway to have churches assist with providing food to 
students over the weekends, since we have learned that our free and reduced lunch rate is 
increasing.  

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 

Alternative Education X X X X 

Case and Care Management X X X X 

Community Liaison X X X X 

Community Services Coordination (Internal or 
External) 

X X X X 

Coordinate Plans X X X X 

Coordination with Families (Learning or 
Behavioral) 

X X X X 

Home/Family Communication X X X X 

Managing Chronic Health Problems X X X X 

Managing IEP and 504 Plans X X X X 

Referral to Community Agencies X X X X 

Staff Development X X X X 

Strengthening Relationships  Between School 
Personnel, Parents and Communities 

X X X X 

System Support  X X X X 

Truancy Coordination X X X X 

 
Explanation of consultation and coordination services: 

Most of the above mentioned coordination services are provided by our social worker. Each 
school in our district has a certified school nurse, and a minimum of one school counselor. 
The social worker is in close contact with nurses and counselors to make sure that these 
services are coordinated for students and families in need.   
Our social worker reaches out to families when truancy issues surface. She first tries to 
identify the reason for the absences and works with the parent to find solutions.  Truancy 
Elimination Plans are developed differently in each building, but the district has plans to 
improve the consistency of this endeavor in the future. Our new assistant high school 
principal has been hired to serve as the district truancy officer. He is working with families, 
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our social worker and other resources to improve our attendance rates in the district.  
Our social worker is also connecting with Mason Dixon Community Services to provide 
evening parenting classes that will include dinner and daycare. They are currently looking 
at the "Love and Logic" program and would like to roll this out in the future. Addditionally 
we partner with Mason Dixon to run a "Holiday Helpers" program.  The agency is working 
with the social worker to find sponsors who will provide gifts and food for district students 
and families. These sponsors will be individual staff members and student organizations. 
The  Southern Community Services is providing a similar partnership for the western part 
of the district.   

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 

Course Planning Guides X X X X 

Directing Public to the PDE & Test-related 
Websites 

X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X X 

Press Releases X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 

Individual Meetings X X X X 

Individual Screening Results X X X X 

Letters to Parents/Guardians   X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Newsletters X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Frequency of Communication 

Elementary Education - Primary Level 
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 Monthly 

Elementary Education - Intermediate Level 

 Monthly 

Middle Level 

 Monthly 

High School Level 

 Monthly 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing 
interventions regarding differing student needs and academic progress. 

Each building in the district has an intevention team. The teams are now titled "MTSS" 

teams.  In our k-6 classrooms there are certified teachers serving as academic 

interventionists. These indivuals observe struggling students, teach model lessons, and  pull 

small groups and individuals for remedial instruction. The interventionists also work with 

building administrators to determine a specific intervention tier of service and schedule 

meetings with parents.  The interventionists attend grade level meetings and child study 

meetings to heighten their awareness of students having academic concerns.  In the 7-12 

classrooms academic interventions are coordinated by content area specialists and staff, by 

school counselors, the buidling administrator and the school psychologist. At the secondary 

level academic progress is analyzed and interventions are developed during professional 

learning community time.  After school tutoring programs are also offered and a special bus 

run was created to assist students who need transportation home after school.   

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the 
community coordination with the following before or after school programs and services 
for all grade levels, including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 

  

The director of Special Education works with all preschool students identified as having 

disabilities and holds transition meetings for each student (collaboratively with the team 

serving the student in an IU12 program.)  Students are re-evaluated and placed in an 
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appropriate school age program.   

All of our kindergarten classrooms operate on the full day schedule, so there is no need for 

before and after care for kindergarten students.  

Kidsville Junction is a child care center that serves two of our elementary schools.  The 

owner works with our principals to plan an annual  field trip for incoming kindergarten 

students to ease the transition to public school  

During the 2014-15 school year the District partnered with Head Start.  This program is 

now  located in Fawn Elementary (but is available to all district students) and runs from 

9:00AM to 1:30 PM. Students ages 3,4,5 benefit from the program and are served lunch by 

our contracted food service, Chartwells. There are plans to relocate the Head Start Program 

to Delta Peach Bottom Elementary after buidling rennovations have been completed.   

The District collaborates with the United Way and provides space and a resident 

administrator for the Ready Freddy Program. This  opportunity is provided at no cost to 

assist students in becoming comfortable in the school setting prior to the actual opening of 

school.  This program most recently was held in July 2014. The District plans to continue 

this program in future years. It is open to all district residents. 

South Eastern School District partners with the YMCA of Southern York County to provide 

before and after care for students in grades K-4 at Stewartstown Elementary School. Our 

other two elementary schools work with local before and after school providers, and the 

district provides transportation from our schools to these facilities.  

After school tutoring is availble for students not meeting state proficiency standards for our 

students in grades 7-12.  

The teacher of our Pre-K program at Delta Elementary School works closely with staff of the 

IU operated PCC class located in a neighboring district. Often, when communication issues 

are noted to be severe, the PCC staff will come to Delta to observe students and make 

recommendations.  If an evaluation indicates that special placement is warrented, the 

preschool does often transition into the PCC classroom which provides a longer school day 

and increased services for students having these needs.  Students in the Pre-K program also 

plan activities in tandem with the Delta Senior Center which is located adjacent to the 

elementary school.  This Pre-K classroom opened in the Delta Elementary School in 2004. 

Delta currently has just over 50% of its students receiving free and reduces meals; this is 

the neediest community in our district. There is one paraprofessional assigned to the 

classroom. Additionally there are RSVP (senior citizens) volunteers who work with the Pre-

K program who are reimbursed for transportation via a federal grant.  

Delta Peach Bottom Elementary is planning to offer an after school enrichment program in 

science and technology once building rennovations are completed. The school was moved 

for this semester to a vacant elementary school that is leasing us this property to be used 

while our rennovations take place.  

  

Preschool Agency Coordination 
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Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with 
disabilities and the supports and accommodations available to ensure both physical 
and programmatic access. 

2. Address pre-kindergarten programs operated directly by the LEA and those 
operated by community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and 
any early childhood care or educational setting the students attend, to the school 
setting. 

1.The director of Special Education works with all preschool students identified as having disabilities and 

holds transition meetings for each student (collaboratively with the team serving the student in an IU12 

program.)  Students are re-evaluated by a school psychologist (typically form the IU 12 team.)  If students 

qualify for services a placement would then be recommended during a meeting scheduled in the Spring 

prior to the start of kindergarten.  An IEP would then be developed by a case manager, a member of the 

South Eastern School District staff.  (see additional information in previous section.) 

  

2.  Currently our district operates one pre-K program at Delta Peach Bottom Elementarty 

School.  This program has been in existence for ten years and  was Board approved in 2004. 

  The current pre-K program serves a total of 28 students ages 4 and 5. The program 

operates both AM and PM sessions five days per week following the regular school 

schedule. Students in the morning session are able to recieve breakfast. Both groups of 

students receive snack daily.   Students are evaluated using the Brigance assessment.  The 

neediest students are offerred this opportuity first.  Remaining slots are offered to anyone 

in the community with preschool aged children. Transportation is provided one way for 

each session. (parents must provide transportation the other way)  This program operates 

on the district calendar schedule. Curriculum focuses on comminication, social skills and 

reading readiness. This program was designed to  close acheivement gaps for our youngest 

students. The teacher monitors the progress of each student weekly, and maintains and 

reviews the data regularly with the buidling principal.  This program has been very 

successful.  There is a speech pathologist is assigned to this classroom. The occupational 

therapist who is  assigned to Delta Elementary also consults and collaborates with the PreK 

teacher.  

  

3. The local schools do colloaborate with private day care centers and provide copies of the 

kindergarten curriculum to local providers. The district provides busing to the daycare 

centers  to and from school.   Head Start (ages 3,4,5) now collaborates with the district. 

Currently the Head Start Program is located at Fawn Elementary  but will relocate to Delta 

after rennovations.  Delta is our area with the highest number of students eligible for free 

and reduced meals. As of October 1, 2014  the demographic is 143 out of 278 students 

which is 51.43%.    Totally free lunches are given to 46.4% of the student population and 

reduced lunches are provided to  5.03% of the student population.  
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Materials and Resources 

Description of Materials and Resources 

Elementary Education-Primary Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

As a district, we continue to acquire materials and resources for students and professional 
staff that are aligned to the PA Core Standards.  

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Non-applicable.  

Elementary Education-Intermediate Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

The task to provide resources and materials is ongoing and is of great importance to 
delivering rigorous instruction. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Non-applicable.  
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Middle Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

As a district, we continue to acquire materials and resources for students and professional 
staff that are aligned to the PA Core Standards. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Non-applicable.  

High School Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

As a district, we continue to acquire materials and resources for students and professional 
staff that are aligned to the PA Core Standards. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

Non-applicable.  

SAS Incorporation 

Elementary Education-Primary Level 
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Standards Status 

Arts and Humanities 

Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: Literacy in History/Social Studies, Science 
and Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education Implemented in 
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50% or more of 
district 

classrooms 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

Early Childhood Education: Infant-Toddler&rarr;Second Grade 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 
Level of 

Implementation 
is Unknown 

School Climate 
Level of 

Implementation 
is Unknown 

 
Further explanation for columns selected " 

Curriculum writing is an ongoing process with annual writing and review of previously 
written curriculum. Materials and Resourses on SAS are often changed, but with all writing 
and revision of curriculum, appropriate SAS materials and resources are incorporated into 
the writing process. 

Elementary Education-Intermediate Level 

Standards Status 

Arts and Humanities 

Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: Literacy in History/Social Studies, Science Implemented in 
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and Technical Subjects 50% or more of 
district 

classrooms 

Common Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 
Level of 

Implementation 
is Unknown 

School Climate 
Level of 

Implementation 
is Unknown 
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Further explanation for columns selected " 

Non-applicable.  

Middle Level 

Standards Status 

Arts and Humanities 

Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: Literacy in History/Social Studies, Science 
and Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 
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History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 
Level of 

Implementation 
is Unknown 

School Climate 
Level of 

Implementation 
is Unknown 

World Language 

Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

Curriculum writing is an ongoing process with annual writing and review of previously 
written curriculum. Materials and Resourses on SAS are often changed, but with all writing 
and revision of curriculum, appropriate SAS materials and resources are incorporated into 
the writing process. 

High School Level 

Standards Status 

Arts and Humanities 

Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 
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Common Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: Literacy in History/Social Studies, Science 
and Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

Common Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 
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Interpersonal Skills 
Level of 

Implementation 
is Unknown 

School Climate 
Level of 

Implementation 
is Unknown 

World Language 

Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected : 

Curriculum writing is an ongoing process with annual writing and review of previously 
written curriculum.  Materials and Resources on SAS are often changed, but with all writing 
and revision of curriculum, appropriate SAS materials and resources are incorporated into 
the writing process. 

Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 

Enhances the educator’s content knowledge in the 
area of the educator’s certification or assignment. 

X X X X 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

X X X X 

Provides educators with a variety of classroom-
based assessment skills and the skills needed to 
analyze and use data in instructional decision 
making. 

X X X X 

Empowers educators to work effectively with 
parents and community partners. 

X X X X 

 

District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 
education, teaching materials and interventions 
for struggling students are aligned to each other, 
as well as to Pennsylvania’s academic standards. 

X X X X 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 

X X X X 
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education, teaching materials and interventions 
for gifted students are aligned to each other, as 
well as to Pennsylvania's academic standards. 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. 

X X X X 

Empowers leaders to create a culture of teaching 
and learning, with an emphasis on learning. 

X X X X 

Instructs the leader in managing resources for 
effective results. 

X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics. 

Professional development across the district is driven by research-based and identified best 
practices for improving instructional and leadership skills, and aligned with standards for 
professional education.  Some staff development is customized to specific needs of our 
district.  Specifically, many of our community partners work in agriculture related fields and 
we believe it is valuable to partner with our local resources, particularly when we are 
providing staff with information about resources available (careers, horticulture, business) 
that can support students in career exploration. We also have unique local history (for 
example, the slate industry started by Welsh immigrants) and we try to make sure our staff 
are aware of resources that are local and engaging for students that can be tied into our 
standards based curricula, particularly in the social studies and science areas.  

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

All strategies were selected.  

Strategies Ensuring Fidelity 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target instructional areas that need strengthening. 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target curricular areas that need further 
alignment. 

 Professional Development activities are developed that support implementation of 
strategies identified in your action plan. 

 Clear expectations in terms of teacher practice are identified for staff implementation. 

 Administrators participate fully in all professional development sessions targeted for 
their faculties. 

 Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

 Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Provide brief explanation of your process for ensuring these selected characteristics. 
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Individualized Professional Development Action Plans are utilized as part of the 
professional educator evaluation process.  Evidence for the application/implementation of 
concepts and skills learned is expected. Teachers have an opportunity to complete a self-
assessment and this data will also serve as roadmap to assist teachers in seeing out 
opportunities for thier own professional growth.  

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Our district is preparing to use Teachscape as a platform for storing walkthrough data, 
observation data, evidence and artifacts submitted by teachers, action research, teacher 
portfolios and SLOs. Currently our available technology, especially in our three elementary 
schools, has not supported full implementation of this program.  By the end of the 2015-16 
school year we should have completed renovations in all of the elementary buildings that 
will improve the technological infrastructure.  Once complete, we will have the capability to 
use Teachscape data to identify relative strengths of teachers, and offer teachers who are 
distinguished in an identified area of need the opportunity to provide professional 
development to their colleagues.   
At the conclusion of each staff development activity an evaluation is given to each 
participant. A Likert scale is used to evaluate the effectiveness of the presentation.  Teachers 
have the opportunity to suggest topics for future sessions.  Recommendations and survey 
results are reviewed by the central office administrators. Currently the results are compiled 
(by hand) in a spreadsheet format that is reviewed by central office and building 
administrators. This is a cumbersome process that is not immediate.   In the future we have 
plans to use Google Docs, and we will require staff to give their input electronically via this 
web application.  This will enhance our ability to use data from the professional 
development sessions in a more timely fashion.  We will be able to better evaluate 
effectiveness and plan for the future using this data.  For this to take place we will need to 
provide Google Application training for staff, and also have the expanded technological 
infrastructure that will support these initiatives.  This should be ready by the conclusion of 
the 2015-16 school year.  

Induction Program 

 Inductees will know, understand and implement instructional practices validated by 

the LEA as known to improve student achievement. 

 Inductees will assign challenging work to diverse student populations. 

 Inductees will know the basic details and expectations related to LEA-wide 

initiatives, practices, policies and procedures. 

 Inductees will know the basic details and expectations related to school initiatives, 

practices and procedures. 

 Inductees will be able to access state curriculum frameworks and focus lesson 

design on leading students to mastery of all state academic standards, assessment 

anchors and  eligible content (where appropriate) identified in the LEA's curricula. 
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 Inductees will effectively navigate the Standards Aligned System website. 

 Inductees will know and apply LEA endorsed classroom management strategies. 

 Inductees will know and utilize school/LEA resources that are available to assist 

students in crisis. 

 Inductees will take advantage of opportunities to engage personally with other 

members of the faculty in order to develop a sense of collegiality and camaraderie. 

 Inductees will be knowledgeable about the South Eastern School District including 

the unique location, demographics, and human and material resources that are 

available.  

Provide brief explanation of your process for ensuring these selected characteristics. 

All of the new teachers at South Eastern School district are required to participate in an 

induction program for new teachers.  We participate in the county-wide program that is 

coordinated by the Lincoln Intermediate Unit.  We also have two days of "on site" activities 

that are district specific.  In August 2014 we provided training on all electronic applications 

(email, student attendance, absence reporting, payroll) that are required to be used by staff. 

 Additionally, we provided an overview of functions of our Human Resources Department, 

our Business Office and our Special Education Department. All new teachers and mentors 

were treated to a bus tour of the district which included stops at local businesses, museums, 

non-profit organizations and parks.  A welcome packet was given to each new teacher.  

 

Provide brief explanation for strategies not selected and how you plan to address their 

incorporation. 

All strategies are incorporated into our current induction program.  

Needs of Inductees 

 Frequent observations of inductee instructional practice by a coach or mentor to 

identify needs. 

 Frequent observations of inductee instructional practice by supervisor to identify 

needs. 

 Regular meetings with mentors or coaches to reflect upon instructional practice to 

identify needs. 

 Student PSSA data. 

 Standardized student assessment data other than the PSSA. 
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 Classroom assessment data (Formative & Summative). 

 Inductee survey (local, intermediate units and national level). 

 Review of inductee lesson plans. 

 Review of written reports summarizing instructional activity. 

 Submission of inductee portfolio. 

 Knowledge of successful research-based instructional models. 

 Information collected from previous induction programs (e.g., program evaluations 

and second-year teacher interviews). 

Provide brief explanation of your process for ensuring these selected characteristics. 

Regularly scheduled mentor-mentee meetings and frequent classroom walkthroughs serve 

as the primary means of ensuring the needs of inductees are met.  Collaborative time with 

colleagues for student performance data review and analysis is provided to all teachers. 

 

Provide brief explanation for strategies not selected and you plan to address their 

incorporation. 

All strategies were selected.  

Mentor Characteristics 

 Pool of possible mentors is comprised of teachers with outstanding work performance. 

 Potential mentors have similar certifications and assignments. 

 Potential mentors must model continuous learning and reflection. 

 Potential mentors must have knowledge of LEA policies, procedures and resources. 

 Potential mentors must have demonstrated ability to work effectively with students and 
other adults. 

 Potential mentors must be willing to accept additional responsibility. 
 Mentors must complete mentor training or have previous related experience (e.g., 

purpose of induction program and role of mentor, communication and listening skills, 
coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

 Mentors and inductees must have compatible schedules so that they can meet 
regularly. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Building level administrators make recommendations based on past teacher performance, 
mentoring experience, and interest.  District level administrators monitor and approve 
these recommendations. When we are fully implementing the Teachscape system (and have 
archived data from observations/evaluations) we will be able to use technology to identify 
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teachers who are distinguished in needed areas, and we will be able to attach mentorship 
opportunities to this group of educators based on evaluative data.  

 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

All of the characteristics were selected.  

Induction Program Timeline 

Topics 
Aug-
Sep 

Oct-
Nov 

Dec-
Jan 

Feb-
Mar 

Apr-
May 

Jun-
Jul 

Code of Professional Practice and Conduct for 
Educators 

  X    

Assessments X X X X X  

Best Instructional Practices  X     

Safe and Supportive Schools X X X X X X 

Standards X X X X X  

Curriculum X X X X X X 

Instruction X X X X X  

Accommodations and Adaptations for diverse 
learners 

X      

Data informed decision making X X X X X X 

Materials and Resources for Instruction X      

 
If necessary, provide further explanation. 

The timeline above includes four evening sessions that are conducted with all induction 
consortium members in IU12, two days of district based induction activities, as well as 
monthly sessions planned with new teachers and building level administrators that are 
building specific.  

Monitoring Evaluating and Induction Program 

Identify the procedures for monitoring and evaluating the Induction program. 

Our local intermediate unit (IU 12 )monitors the York County Teacher Induction 
Consortium.  This includes all of our beginning teachers and mentors in the district.   
All participants receive an induction manual from our IU.  There is a "criteria for completion 
form" in this manual that tracks attendance in all required sessions, dates of building 
induction team meetings, and peer visitations.  There is also a beginning teacher log that is 
turned in to the district office.  These documents are signed by the new teacher, the 
 building administrator and a central office administrator. The district informs the IU when 
all of this paperwork is adequately submitted. The IU then issues a completion certificate. 
The certificate states:  'This Certificate of Recognition is for completing the Teacher 
Induction Program approved by the Pennsylvania Department of Education in the South 
Eastern School District."  This document is signed by the mentor teacher and the district 



47 

superintendent.  
When it is time for a teacher to apply for level 2 certification, the superintendent verifies the 
completion of the induction program to PDE through the TIMS system, and then uses an 
electronic signature on the application for the level 2 certification.  
  
  
  
  

Recording Process 

Identify the recording process for inductee participation and program completion. (Check 
all that apply) 

 Mentor documents his/her inductee's involvement in the program. 

 A designated administrator receives, evaluates and archives all mentor records. 

 School/LEA maintains accurate records of program completion and provide a 

certificate or statement of completion to each inductee who has completed the 

program. 

 LEA administrator receives, tallies, and archives all LEA mentor records. 

 Completion is verified by the LEA Chief Administrator on the Application for Level 2 

Certification. 

Special Education 

Special Education Students 

Total students identified: 417 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

Prior to identifying a student with a Specific Learning Disability, pre-referral intervention 

strategies are provided by the regular education and intervention teachers to any 

student who is demonstrating needs in the areas of academics, behavior, social and 

emotional concerns.  The South Eastern School District has been utilizing a multi-tiered 

approach to intervene with students in grades K-8, which we are currently expanding into 

the 9-12 level. If a student was not making meaningful progress with the interventions after 

exhausting resources in the tiered intervention model, then the student may be referred for 

further evaluation to determine the need for specially designed instruction.  As part of the 

referral process, Permission to Evaluate-Consent Form and a Notice of Recommended 
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Educational Placement are issued to the parent/guardian to gain permission to proceed 

with the evaluation.  If the parent/guardian provides permission, then the evaluation 

process begins.  

During the evaluation process, it would be determined if the student meets the eligibility 

criteria for a Specific Learning Disability.  At this time, the South Eastern School district 

continues to utilize the Discrepancy Model for identifying students with a Specific Learning 

Disability. The Discrepancy Model is a “process that examines whether a child exhibits a 

pattern of strengths and weaknesses, relative to intellectual ability based instruction as 

defined by a severe discrepancy between intellectual ability and achievement, or relative to 

age or grade.” (14.125[a][2][ii]) A set of four criteria are examined during this process. 

The first criterion for a determination of Specific Learning Disability requires a 

multidisciplinary evaluation team to address whether the child  does not achieve 

adequately for the child’s age or meet state-approved grade-level standards in one or more 

of the following areas, when provided with learning experiences and research-based 

instruction appropriate for the child’s age or state approved grade level standards: oral 

expression, listening comprehension, written expression, basic reading skills, reading 

fluency skills, reading comprehension, mathematics fluency and problem solving. 

The second criterion for a determination of Specific Learning Disability examines whether a 

child exhibits a pattern of strengths or weaknesses, relative to intellectual ability. 

The third criterion for a determination of Specific Learning Disability is that the evaluation 

team must determine that the findings are not primarily a result of a visual, hearing or 

orthopedic disability, mental retardation/intellectual disability, emotional disturbance, 

cultural factors, environmental or economic disadvantage, or limited English proficiency. 

The evaluation team must determine that the student’s academic deficiencies are not the 

result of these factors which are considered contra-indicators of a Specific Learning 

Disability. 

The fourth criterion for determination of Specific Learning Disability is ensuring that a 

child’s underachievement, which may be related to a Specific Learning Disability, is not due 

to a lack of appropriate instruction in reading and mathematics. In order to rule out this 

possibility, documentation is collected prior to or as part of the referral process, to verify 

that the child was provided with research-based instruction in the regular education setting 

and it was delivered by qualified personnel, as indicated by observations of routine 

classroom instruction. 

Once these four criteria have been established and either ruled in or ruled out, a 

determination of Specific Learning Disability can be made. 

  

Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to 
address any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent 
report. The link is: http://penndata.hbg.psu.edu/BSEReports 

http://penndata.hbg.psu.edu/BSEReports
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According to the most recent data available at http://penndata.hbg.psu.edu/BSEReports, 

there are no significant disproportionalities between District and State level data.  The 

Special Education Director monitors data on a yearly basis to ensure the South Eastern 

School District continues to meet the standards as set forth by the Commonwealth of 

Pennsylvania and to ensure we are locating and evaluating children with disabilities 

appropriately.  An annual meeting is also held with the Director of Special Education 

Services of the Lincoln Intermediate Unit, the South Eastern School District Superintendent 

and the South Eastern School District Director of Special Education to review the Special 

Education Data Report and other local data to note any areas of concern and plan for future 

needs and actions.  Annual public notice is provided in a variety of ways, including through 

local newspapers, district publications, and the district website. 

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School 
Code as the host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public 
education (FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its 
obligations under Section 1306 of the Public School Code? 

1.  The South Eastern School District currently does not host any institutions which meet 

the definition of a 1306 Facility for Children, which may include such facilities as detention 

homes, homes for orphans, drug and alcohol treatment centers, or similar types of 

facilities, within the boundaries of the school district. 

  

2.  If the South Eastern School District would become a host for any children's institutions 

within the boundaries of the school district, designated school district personnel would 

work collaboratively with the staff from the institution and with those individuals who hold 

the educational rights for students placed in the facility.  For students in which a public 

school placement is appropriate, the school district would allow such students to attend the 

public schools within boundaries of the school district.  For students in which a public 

school placement may not be appropriate, the school district may wish to provide an 

educational program at the institution.  The school district may also recommend school 

placements which are located outside of the institution, but not within the public school 

setting such as a program operated by the Lincoln Intermediate Unit.  Regardless of 

whether or not a student was a district resident, the South Eastern School District would 

handle the educational placements of such students in the same manner as any other 

resident student who was in need of special education services. 

When the South Eastern School District has students placed in facilities which meet the 

definition of a 1306 facility and are located in other school districts, the Director of Special 

Education participates in child find activities for our resident students in other host school 

districts.  The Director of Special Education attends Individualized Education Program and 

discharge meetings, either in person or via phone conference.  The Director of Special 

http://penndata.hbg.psu.edu/BSEReports
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Education takes an active role in ensuring that the students are making meaningful progress 

during their placement.  

  

3.  Although the South Eastern School District does not currently host a children's 

institution, it would be reasonable to assume that issues could arise regarding the host 

district, resident district, and institution agreeing on the most appropriate placement for 

the student.  Another issue that may prevent a district from meeting its obligations is the 

inability to obtain up-to-date paperwork in a timely manner to ensure the student is 

properly placed.  In both cases, communication and cooperation are essential to successful 

relationships. 

  

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all 
incarcerated students who may be eligible for special education are located, identified, 
evaluated and when deemed eligible, are offered a free appropriate public education 
(FAPE). 

The South Eastern School District has developed a partnership with the host district, where 

the correctional facility in the area is located, the Lincoln Intermediate Unit, and the local 

facilities that serve incarcerated youth.  The district contracts educational services through 

the Lincoln Intermediate Unit to provide educational services to students who have been 

incarcerated.  When a student from the district is incarcerated, the Director of Special 

Education for the district is notified regarding the student, typically through probation, 

court, agency, parent, or the Lincoln Intermediate Unit.    Educational records are sent to the 

facility including any records indicating eligibility for special education.  When the student 

is eligible for special education services, the district provides copies of the most recent 

evaluations and the current Individualized Education Program (IEP).  If the staff at the 

correctional institution feels that the student may be eligible for special education services 

through child find, the South Eastern School District works cooperatively with the Lincoln 

Intermediate Unit to ensure that an evaluation is completed.  For students who are 

incarcerated and qualify for special education services, the Director of Special Education 

participates in IEP meetings and discharge meetings to assist with future placements.  

Students are eligible for their high school diploma when credit requirements for Kennard-

Dale High School have been met.  Students also have the option of completing their General 

Education Diploma (GED).   Should a student be incarcerated outside of the area, the South 

Eastern School District would work cooperatively with other facilities and LEAs to provide 

appropriate resources and needs for students on an individual basis. 

Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent 
appropriate, children with disabilities, including those in private institutions, are 
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educated with non-disabled children, and that removal from the regular education 
environment only occurs when education in that setting with supplementary aids 
and services, cannot be achieved satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based 
models, and other PDE sponsored initiatives to enhance or expand the continuum of 
supports/services and education placement options available within the District to 
support students with disabilities access the general education curriculum in the 
least restrictive environment (LRE). (Provide information describing the manner in 
which the District utilizes site-based training, consultation and technical assistance 
opportunities available through PDE/PaTTAN, or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 
section - Educational Environments. Also discuss the number of students placed out 
of the district and how those placements were determined to assure that LRE 
requirements are met. 

1. The South Eastern School District utilizes a Response to Instruction and 

Intervention model.  All students are instructed in their regular classroom within Tier 1 and 

Tier 2, as long as success is evidenced through continual and consistent progress 

monitoring.  This involves students currently at risk, as well as those with a current 

Individualized Education Plans.  It is only when no further adaptations/accommodations 

can be made to continue student success in the regular classroom environment that 

students are removed for Tier 3 interventions or to a special education environment.  The 

inclusionary philosophy is promoted through co-teaching practices, pairing special 

educators with regular classroom teachers in the most effective manner, and is being 

implemented at each level K-12.  Providing students with the necessary supports within the 

regular class permits students with disabilities to access the general education curriculum 

in the least restrictive environment.  Students not making meaningful education progress 

are identified through progress monitoring, classroom performance, and program 

benchmarks.  Students with an Individualized Educational Plan may be considered for 

extended services at this time.  Formal identification of students requiring an Individualized 

Education Plan is completed through a series of psychological, achievement, and other 

assessments delivered by the school psychologist or other specialists.  Results are discussed 

and evaluated by the IEP Team to determine student qualifications. 

The Director of Special Education participates as a Local Education Agency Representative 

for IEP meetings for students placed in private institutions to ensure that, to the maximum 

extent possible and appropriate for the student, services are provided in the least restrictive 

environment with non-disabled peers. 

2. At the elementary, intermediate, middle and high school levels the district uses a 

cooperative/collaborative model of instruction for the majority of the special education 

population.  These students are subsequently monitored to assure they are making progress 

with this level of supportive intervention. By having the special education teacher work in 

collaborative and/or co-teaching partnership with the regular education teacher, the 

students have the advantage of receiving the skills of both a strong content area teacher and 

a strong intervention teacher. Additionally, the students are also well-serviced in a regular 

education environment. Only when this is not successful (as evidenced through continual 
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progress monitoring), is the student’s program modified to provide service outside of the 

regular education classroom. 

 

All schools have access to the Supplemental Aids and Services Toolkit through the PDE to 

assess student needs to provide students the tools to participate in the regular education 

programming when appropriate in meeting the educational needs of the student.  The team 

will also make referrals to the Assistive Technology Consultant through the Lincoln 

Intermediate Unit to meet the student’s demonstrated need for appropriate devices and 

technology to enhance the continuum of support available to the student for their 

educational program.  Although we have not utilized the process to date, the Include Me 

from the Start initiative is also a best practice that is available for students with more 

significant disabilities to assess inclusionary practices that would be best suited to meet a 

student's needs.  In addition, the South Eastern School District utilizes all applicable 

Pennsylvania Training and Technical Assistance Network trainings.  Notices of upcoming 

trainings are distributed to professional and support personnel.  A similar method of 

notification is used for trainings sponsored by local intermediate units and Pennsylvania 

Department of Education.  Participation in additional training sessions is encouraged by 

administrators.  Site-based trainings are arranged for district in-service days, Act 48 days, 

and after school times. 

3. District data indicates, in general, a positive comparison of our data to the State 

Performance Plan average. In the category, Inside Regular Education Class 80% or More, 

South Eastern’s percentage is 65.6% and the SPP target is 65.0%., meeting the SSP target in 

this category.  In the Inside Regular Education class less than 40% of the time South 

Eastern’s average is 9.1% and the SSP target is 8.0%. South Eastern did not meet this target, 

but rather exceeded it, likely because there are students who need more restrictive 

environments in order to make meaningful progress.  The State as a whole also did not meet 

this target, with an average of 9.2%.  In the Other Settings category South Eastern’s 

percentage is 2.6% and the SSP target is 3.3%, meeting this SPP target.  Outside of district 

placements are determined by student need.   Placements based upon SESD’s continuum of 

special education services that support the availability of Least Restrictive Environment, 

include a continuum of alternative placements to meet the needs of children with 

disabilities.  Special classes, separate schooling or other removal from the regular 

educational environment occurs only if the nature & severity of the disability is such that 

education in regular classes with the use of supplementary aids and services cannot be 

achieved satisfactorily.  Some of those options include IU fair share programs, contracting 

with neighboring school districts who provide their own programs/services, private 

programs.  We still consider the least restrictive environment in those programs by looking 

at services in the regular education environment to the maximum extent possible for each 

student.  

Additionally, students who are removed for disciplinary reasons are recommended to 

attend an Alternative Education for Disruptive Youth programming placement.  AEDY 

programs are designed for seriously and persistently disruptive students. By law, districts 

may refer students to AEDY programs only if they demonstrate, to a marked degree, any of 



53 

the 7 conditions. The program must enable all students to make normal academic progress 

and to meet the requirements for graduation in their home school district. Placement in an 

AEDY program should be considered only after all other options for improving behavior 

have been exhausted.  This includes the use of each school’s Student Assistance Program. 

 

  

 

  

 

 

 

  

Behavior Support Services 

Provide a summary of the District policy on behavioral support services including, but not 
limited to, the school wide positive behavior supports (PBS). Describe training provided to 
staff in the use of positive behavior supports, de-escalation techniques and responses to 
behavior that may require immediate intervention. If the district also has School-Based 
Behavioral Health Services, please discuss it. 

The South Eastern School District's policy on Behavioral Support Services contains all of the 

required regulatory components.  School Board Policy 113.2 specifically states that “The 

Board directs that the district’s behavior support programs shall be based on positive 

rather than negative behavior techniques to ensure that students shall be free from 

demeaning treatment and unreasonable use of restraints or other aversive techniques. The 

use of restraints shall be considered a measure of last resort and shall only be used after 

other less restrictive measures, including de-escalation techniques. Behavior support 

programs and plans shall be based on a functional assessment of behavior and shall include 

a variety of research-based techniques to develop and maintain skills that will enhance 

students’ opportunity for learning and self-fulfillment." 

In order to provide a safe learning environment for all, the South Eastern School District 

utilizes multiple forms of Positive Behavior Support (PBS).  School-wide Positive Behavior 

Support (SWPBS) Programs are utilized throughout the district.  SWPBS is a process for 

creating safe and effective learning environments in which a proactive approach is used to 

teach, monitor, and reinforce appropriate school behavior for all students.  When students 

present with needs that cannot be managed with SWPBS alone, school teams may develop 

informal behavioral assessments and create individualized positive behavior support plans.  

If behavioral needs continue after a positive behavior support plan is implemented, the 

student may be referred for a special education evaluation for further assessment. 

  

Description of Training Provided to Staff Regarding Behavioral Supports and De-Escalation 

Techniques 

Teachers and support staff are notified of and provided with the opportunity to attend 
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professional development opportunities related to student behavior.  In the past, trainings 

have been provided at all building levels for the creation of Functional Behavioral 

Assessments and Positive Behavior Support Plans.  Our school psychologists, Director of 

Special Education and consultants for the IU provide technical assistance to teachers who 

need additional assistance with addressing student behavior.  At a minimum, each school 

has a designated group of individuals who have been trained in de-escalation techniques 

and the proper use of restraints utilizing the Crisis Prevention and Intervention (CPI) 

model.  Two staff members are in-house CPI trainers.   Designated staff members are 

trained and given refresher training on an annual basis.  

  

School-Based Behavioral Health Services 

The South Eastern School District does not have school-based behavioral health services at 

the current time. 

Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to 
determine gaps in the continuum of special education supports, services and 
education placement options available for students with disabilities. 

2. Include information detailing successful programs, services, education placements 
as well as identified gaps in current programs, services, and education placements 
not available within the LEA. Include an overview of services provided through 
interagency collaboration within the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this 
plan. 

1.  At times, the South Eastern School District has difficulty ensuring FAPE for students with 

severe emotional needs.  Since we cannot ensure referrals to mental health facilities will 

result in placement, sometimes students remain longer in educational placements where 

they are not making as much progress as possible due to mental health needs not being 

met.  The district also has difficulty ensuring FAPE for students who move into non-public 

or private facilities. Often the district is unaware of these placements until we receive a 

request to pay for educational services.  Sometimes students move between placements and 

school districts are not informed of these moves.  With good communication, the South 

Eastern School District can help to ensure that, to the maximum extent appropriate, 

children with disabilities in public or private institutions or other care facilities, are 

educated with non-disabled peers and removal from the regular education environment 

occurs only if the nature or severity of the disability is such that education in regular classes 

with supplementary aids/services cannot be achieved satisfactorily.  The South Eastern 

School District works collaboratively with community-based services to fill the gaps within 

services.  At times, the district may make a CASSP referral to gain community assistance 

with students with the greatest level of need.  CASSP coordination services bring together 

MH/IDD, the school district and private providers to develop plans for students 

experiencing difficulties in multiple settings. 



55 

2.  The Lincoln Intermediate Unit has expanded its Therapeutic Emotional Support Services 

particularly at the secondary level which has assisted the district in ensuring FAPE for 

students who have been difficult to place in past years.  The district has also worked with 

BRIDGES at the Children's Home of York to meet the mental health needs of some of our 

students.  Their services have been very beneficial to our students and have aided our 

students in receiving intensive mental health counseling.  For students who are diagnosed 

with Autism and exhibit behaviors that are harmful to themselves or others, we have sought 

the assistance of New Story and Soaring Heights, both private schools for students with 

Autism with severe needs.  We have also provided for students needs at the Maryland 

School for the Blind as well as the Benedictine School in Maryland, for students with 

Multiple Disabilities, whose needs were unable to be met in programs closer to home. 

3. The vision at South Eastern School District is to educate as many of our students with 

special needs within their home school district, or as close to home as possible.  In the past 

two years, we have expanded our programming to include an in-house, district-run 

alternative education program at the 9-12 level, in-house, district-run emotional support 

programming in grades 2-4, 5-6, 7-8, and 9-12, as well as in-house cyber school programs 

for grades 5-12.  A barrier at South Eastern School District is the small student population 

which makes it difficult to create district-run programming for low-incidence populations 

and the more rural location which makes it difficult to form partnerships with other 

districts that could creatively meet the needs of hard-to place students.  We continue to look 

for ways to collaborate with neighboring districts and our Intermediate Unit to provide 

quality programming for our difficult-to-place populations of students. 

  

  

Strengths and Highlights 

Describe the strengths and highlights of your current special education services and 
programs. Include in this section directions on how the district provides trainings for staff, 
faculty and parents. 

The South Eastern School District is committed to identifying and providing eligible 

students with a free, appropriate public education in the least restrictive environment as 

well as providing a full continuum of programs and services.  We have committed to 

providing as many services in-house for our students as possible, with the addition of in-

house, district-run emotional support, alternative education, and cyber school programs for 

our students.  This helps keeps our students connected with their school and community 

and assists South Eastern in providing quality services for our students.  

We provide training and professional development for our parents, staff, and faculty in a 

variety of ways.  We offer a combination of on-site programs through in-service days and 

faculty meetings, as well as advertise programs offered through our Intermediate Unit and 

programs sponsored by other agencies such as Family Child Resources, Office of Vocational 

Rehabilitation, Autism York, and Parent Education Network, to name a few.  These 

programs are sometimes advertised to parents through a special education link on our 
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district website as well as through fliers or e-mails sent directly to parents.  Opportunities 

for staff development outside of the district are sent out to district staff to the building level 

via the Special Education Director as opportunities arise.  Faculty and staff also have the 

ability to participate in the numerous webinars sponsored through PATTAN.  This 

information is also disseminated via the Special Education Director.  Parents have indicated 

an interest for trainings in being advocates for their children, how to help their students at 

home with homework and carryover skills, and about the resources available to students 

with disabilities at the local School for Technology. 

Other strengths and highlights include our commitment to have all special education 

teachers and paraprofessionals meeting highly qualified status, a focus on students making 

continual growth as well as meeting proficiency standards, preparing our preschool 

students and families for the transition to school-age services in cooperation with our 

intermediate unit, and a focus on making improvements in transition services for secondary 

services including transition assessment procedures, programming, and transition 

opportunities. 
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Assurances 

Safe and Supportive Schools Assurances 
The LEA has verified the following Assurances: 

 Implementation of a comprehensive and integrated K-12 program of student services based 

on the needs of its students. (in compliance with § 12.41(a)) 

 Free Education and Attendance (in compliance with § 12.1) 

 School Rules (in compliance with § 12.3) 

 Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and 

§ 12.32) 

 Discrimination (in compliance with § 12.4) 

 Corporal Punishment (in compliance with § 12.5) 

 Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8) 

 Freedom of Expression (in compliance with § 12.9) 

 Flag Salute and Pledge of Allegiance (in compliance with § 12.10) 

 Hair and Dress (in compliance with § 12.11) 

 Confidential Communications (in compliance with § 12.12) 

 Searches (in compliance with § 12.14) 

 Emergency Care and Administration of Medication and Treatment (in compliance with 35 

P.S. § 780-101—780-144) 

 Parents or guardians are informed regarding individual survey student assessments and 

provided a process for refusal to participate (consistent with § 445 of the General Education 

Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d)) 

 Persons delivering student services shall be specifically licensed or certified as required by 

statute or regulation (in compliance with § 12.41(e)) 

 Development and Implementation of Local Wellness Program (in compliance with Public 

Law 108-265, Section 204) 

 Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503) 

http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
http://www.pacode.com/secure/data/022/chapter12/s12.14.html
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
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 Establishment and Implementation of Student Assistance Programs at all of levels of the 

school system 

 Acceptable Use Policy for Technology Resources 

 Providing career information and assessments so that students and parents or guardians 

might become aware of the world of work and career options available. 

 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

 Implementation of a full range of services, programs and alternative placements available to 

the school district for placement and implementation of the special education programs in 

the school district. 

 Implementation of a child find system to locate, identify and evaluate young children and 

children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 

decision-making. Child find process and procedures are evaluated for its effectiveness. The 

District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

 Assurances of students with disabilities are included in general education programs and 

extracurricular and non-academic programs and activities to the maximum extent 

appropriate in accordance with an Individualized Education Program. 

 Compliance with the PA Department of Education, Bureau of Special Education's report 

revision notice process. 

 Following the state and federal guidelines for participation of students with disabilities in 

state and district-wide assessments including the determination of participation, the need 

for accommodations, and the methods of assessing students for whom regular assessment is 

not appropriate. 

 Assurance of funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and 

programs provided to students with disabilities in this local education agency. 

 

24 P.S. §1306 and §1306.2 Facilities 
There are no facilities. 



59 

 

Least Restrictive Environment Facilities 

Facility Name Type of Facility Type of Service Number of 
Students 

Placed 

Central York High School Neighboring 
School Districts 

Therapeutic ES 1 

Dallastown Area High 
School 

Neighboring 
School Districts 

Deaf/Hearing Impaired 1 

Dallastown Middle School Neighboring 
School Districts 

Learning 
Support/Neurological Support 

1 

Indian Rock Elementary Neighboring 
School Districts 

Autistic Support 1 

Larry J. Macaluso 
Elementary 

Neighboring 
School Districts 

Learning 
Support/Neurological Support 

1 

Larry J. Macaluso 
Elementary 

Neighboring 
School Districts 

Autistic Support 2 

Pleasant View Elementary Neighboring 
School Districts 

Learning 
Support/Neurological Support 

5 

Red Lion Junior High Neighboring 
School Districts 

Emotional Support 2 

Red Lion Junior High Neighboring 
School Districts 

Life Skills Support 2 

Red Lion Senior High Neighboring 
School Districts 

Emotional Support 2 

Red Lion Senior High Neighboring 
School Districts 

Therapeutic ES 1 

Red Lion Senior High Neighboring 
School Districts 

Life Skills Support 2 

Shrewsbury Elementary Neighboring 
School Districts 

Multiple Disabilities Support 2 

York County School of 
Technology 

Neighboring 
School Districts 

Learning Support 23 

York County School of 
Technology 

Neighboring 
School Districts 

Emotional Support 1 

York Learning Center Special 
Education 
Centers 

Emotional Support 1 

York Learning Center Special 
Education 
Centers 

Life Skills Support 1 

York Learning Center Special 
Education 
Centers 

Multiple Disabilities Support 1 

York Suburban High School Neighboring 
School Districts 

Learning 
Support/Neurological Support 

1 
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York Suburban High School Neighboring 
School Districts 

Autistic Support 1 

River Rock Alternative 
Education Center 

Other AEDY/Learning Support 3 

River Rock Elementary 
Program - Red Lion 

Other Alternative 
Programming/Emotional 
Support 

1 

Lions Pride  Other Emotional Support 3 

New Story Approved 
Private Schools 

Autistic Support 1 

New Story Approved 
Private Schools 

Emotional Support 3 

Soaring Heights Approved 
Private Schools 

Autistic Support 2 

Lincoln EDGE Other Learning Support (Cyber) 4 

Devereaux/Chester Area 
Intermediate Unit 

Neighboring 
School Districts 

Multiple Disabilities Support 1 

York County Youth 
Detention Center 

Other Learning Support 2 

Benedictine School Out-of-State 
Schools 

Multiple Disabilities Support 1 

Maryland School for the 
Blind 

Out-of-State 
Schools 

Multiple Disabilities Support 1 

Youth Forestry Camp Other Learning Support 1 

Bridges Partial 
Hospitalization Program 

Other Emotional Support 2 

Larry J. Macaluso 
Elementary 

Neighboring 
School Districts 

Life Skills Support 1 

Freedom Academy Other Alternative 
Education/Emotional Support 

1 

River Rock Elementary 
Program - Spring Grove 

Other Alternative 
Programming/Emotional 
Support 

1 

 
 

Special Education Program Profile 
Program Position #1 

Operator: Intermediate Unit 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Stewartstown 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Learning 
Support 

6 to 9 9 1 
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are operated 

 
Program Position #2 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale 
High School 

A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

16 to 
18 

4 1 

 
Program Position #3 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Fawn Area 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 10 36 0.55 

Justification: Students at different age ranges are not seen at the same time.  

 
Program Position #4 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Delta-Peach Bottom 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 10 35 0.54 

Justification: Students at different age ranges are not seen at the same time.   

 
Program Position #5 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Stewartstown 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 11 26 0.4 

Justification: Students at different age ranges are not seen at the same time.   

 
Program Position #6 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 
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Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School East 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

12 to 
15 

7 0.11 

Justification:   

 
Program Position #7 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

14 to 
17 

3 0.05 

 
Program Position #8 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School West 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

11 to 
11 

1 0.02 

 
Program Position #9 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Delta-Peach Bottom 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

5 to 9 10 1 

Justification: The variance was determined appropriate by the IEP team to meet the educational needs 
of the students. 

 
Program Position #10 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Delta-Peach Bottom 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 

Itinerant Learning 
Support 

7 to 10 9 1 
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operated 

 
Program Position #11 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Fawn Area 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

8 to 10 6 0.5 

 
Program Position #12 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Fawn Area 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are 
operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Emotional 
Support 

7 to 
10 

8 1 

 
Program Position #13 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Fawn Area 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

7 to 11 6 1 

Justification: The variance was determined appropriate by the IEP team to meet the educational needs 
of the students. 

 
Program Position #14 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Stewartstown 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Learning 
Support 

7 to 9 6 0.5 

 
Program Position #15 
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Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Stewartstown 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Learning 
Support 

8 to 
10 

11 1 

 
Program Position #16 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
West 

An 
Elementary 
School 
Building 

A building 
in which 
General 
Education 
programs 
are 
operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Emotional 
Support 

10 to 
12 

5 1 

 
Program Position #17 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
West 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Learning 
Support 

11 to 
12 

10 1 

 
Program Position #18 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
West 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Learning 
Support 

11 to 
12 

10 1 

 
Program Position #19 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 
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South Eastern 
Middle School - 
West 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Learning 
Support 

10 to 
11 

14 1 

 
Program Position #20 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
West 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

10 to 
12 

16 1 

 
Program Position #21 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
East 

A Middle 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Emotional 
Support 

12 to 
14 

7 1 

 
Program Position #22 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - East 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

12 to 
15 

15 1 

 
Program Position #23 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
East 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

12 to 
14 

17 1 

 
Program Position #24 

Operator: School District 
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PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
East 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

12 to 
14 

15 1 

 
Program Position #25 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
19 

11 1 

Justification: The variance was determined appropriate by the IEP team to meet the educational needs 
of the students. 

 
Program Position #26 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
17 

11 1 

 
Program Position #27 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

15 to 
19 

18 1 

 
Program Position #28 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High School 
Building 

A building in 
which General 
Education 
programs are 

Itinerant Learning 
Support 

14 to 
18 

11 1 
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operated 

 
Program Position #29 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Emotional 
Support 

14 to 
19 

10 1 

Justification: The variance was determined appropriate by the IEP team to meet the educational needs 
of the students. 

 
Program Position #30 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

15 to 
18 

8 1 

 
Program Position #31 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

15 to 
18 

11 1 

 
Program Position #32 

Operator: School District 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale 
High School 

A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Emotional 
Support 

14 to 
18 

10 1 

 
Program Position #33 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 
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Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Fawn Area 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

8 to 8 1 0.14 

 
Program Position #34 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Stewartstown 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

9 to 9 1 0.14 

 
Program Position #35 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
West 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

11 to 
12 

3 0.44 

 
Program Position #36 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - East 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

13 to 
13 

1 0.14 

 
Program Position #37 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Kennard-Dale High 
School 

A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

18 to 
18 

1 0.14 

 
Program Position #38 
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Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Fawn Area 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Blind or 
Visually 
Impaired 
Support 

9 to 9 1 0.25 

 
Program Position #39 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Stewartstown 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Blind or 
Visually 
Impaired 
Support 

6 to 9 2 0.5 

 
Program Position #40 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

South Eastern 
Middle School - 
West 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Blind or 
Visually 
Impaired 
Support 

12 to 
12 

1 0.25 

 
 

Special Education Support Services 

Support Service Location Teacher 
FTE 

Director of Special Education Administration Building/Full District 1 

Special Education Administrative 
Assistant 

Administration Building/Full District 1 

Social Services Coordinator Delta Peach Bottom Elementary/Full 
District 

1 

Paraprofessionals Delta Peach Bottom Elementary 7 

Paraprofessionals Fawn Area Elementary 7 

Paraprofessionals Kennard-Dale High School 6 

Paraprofessionals South Eastern Middle School-East 4 

Personal Care Assistant South Eastern Middle School-East 1 

Paraprofessionals South Eastern Middle School-West 5 

Paraprofessionals Stewartstown Elementary 6 
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Personal Care Assistant Kennard-Dale High School 1 

Personal Care Assistant Stewartstown Elementary 1 

School Psychologist Delta Peach Bottom Elementary 0.4 

School Psychologist Fawn Area Elementary 0.4 

School Psychologist South Eastern Middle School West 0.4 

School Psychologist South Eastern Middle School East 0.4 

School Psychologist Kennard-Dale High School 0.4 

Guidance Counselor Stewartstown Elementary 1 

Guidance Counselor Delta Peach Bottom Elementary 1 

Guidance Counselor Fawn Area Elementary 1 

Guidance Counselor South Eastern Middle School West 2 

Guidance Counselor South Eastern Middle School East 2 

Guidance Counselor Kennard-Dale High School 3 

 
 

Special Education Contracted Services 

Special Education Contracted Services Operator Amt of Time per Week 

School Psychologist Intermediate Unit 2 Days 

Hearing Itinerant Teacher Intermediate Unit 3.15 Days 

Interpreters Intermediate Unit 1.65 Days 

Occupational Therapists Intermediate Unit 2.75 Days 

Physical Therapists Intermediate Unit 0.2 Days 

Speech Therapists Intermediate Unit 12.25 Days 

Vision Therapist Intermediate Unit 0.2 Days 
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Needs Assessment 

Record School Patterns 

Question: 

After reviewing school level accomplishments and systemic challenges, what patterns can you 

identify among your schools? 

What other information do you still need to assess? 

Answer: 

IDENTIFIED PATTERNS AMONG SCHOOLS:   

 On the Spring 2014 PSSA, all grade levels taking the exams scored approximately 10 

percentage points higher than the state average. The pattern noted was that when the state average 

dropped (as was evident in grade 5) the district scores had a similar dip, yet retained that same 

cushion of points above the average.  

 Teachers' willingness to use technology to improve instruction has increased, and their 

comfort level with technology has also increased.  

 Students who made exceptional growth after being identified at risk at the elementary (some 

as much as two or more years of growth in a year's time) have difficulty maintaining a year's growth 

in a year's time once they reach intermediate and middle school grades.  

 Students who are in the proficient and advanced assessment categories often do not have 

significant growth patterns. The growth trend line is far greater for those who have lower 

assessment scores.  

 Students having IEPs in our special education subgroup have a lower number (by 

approximately 10% points in each grade level) of students scoring proficient and advanced on the 

PSSA.   

  

INFORMATION SOUTH EASTERN SCHOOL DISTRICT STILL NEEDS TO ASSESS: 

 We need a way to evaluate our new technology initiatives to determine their effectiveness in 

supporting increased student achievement. (Customized use of RAZ Kids for reading in multiple 

grades, the hybrid learning model in grade 5, the one to one chrome book initiative in grades 7 and 

8) 

 We need to design a means of assessing the effectiveness of cyber instruction. 

 (Consideration is being given to run a cyber-Algebra I in ninth grade parallel to the conventional 

brick and mortar Algebra I and compare growth data of the two groups of students at several points 

throughout the year.) 



72 

 We need to have some concrete information regarding the number of students who have 

access to the internet from their homes.  As we consider expanding our 1:1 chrome book initiative, 

and consider making curricular purchases (like eBooks) that require technology, we need to make 

sure that all of our students will be able to access the technology we are requiring them to use.  

 We need to be judicious in our use of assessments, particularly at the elementary level. Many 

of the assessments are lengthy and days of instruction are sacrificed to administer the assessments. 

It is also time consuming to score and enter the data. We must find a way to measure the validity of 

the multiple measures we are using, and streamline our assessment protocols so that we are using 

the most valid evaluations as efficiently as is possible.  

  

 

District Accomplishments 

Accomplishment #1: 

A full day kindergarten program was implemented in all three of our elementary schools in the 

2012-13 school year.  Specialists and interventionists assess our youngest students throughout the 

year and develop interventions to provide immediate assistance to those not meeting grade level 

expectations. The District is committed to supporting the needs of our early learners. 

Accomplishment #2: 

The South Eastern School District is committed to encouraging and maintaining optimal health and 

wellness of both students and staff.  Each of our six school buildings is staffed by a certified school 

nurse.  We employ one social worker and have two school psychologists employed by the district. 

 We have school counselors in all of our buildings as well.  The district has been partnered with both 

the Healthy Generations program and the Life skills program which is grant funded and teaches 

students to avoid high risk behaviors. Our fifth and sixth grade building received a silver award as a 

commendation for improving healthy habits of students during the 2013-14 school year. Our 

counselors, nurses and social worker collaborate frequently to locate resources that support our 

students, and to partner with non-profit organizations and local churches that also provide services 

for our students.  

Accomplishment #3: 

SESD has invested heavily in technology that is being used to customize and modernize the delivery 

of instruction.  Our fifth grade classrooms have begun to use a hybrid learning model this school 

year; each classroom has ten Chromebooks available for a daily segment of instruction in ELA and 

math.  Our seventh and eighth grades piloted "Bring Your Own Device" last year. This year each 

student in grades seven and eight has a personal Chromebook to use during the school day. In 

addition to enhancing instruction, these initiatives also bridge the digital divide, and assist our 

students from low socioeconomic environments to acquire technology skills that they will need to be 
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career and/or college ready upon graduating. Additionally, the Sapphire Data Management System 

was purchased and is being implemented this year.  

Accomplishment #4: 

In spite of declining enrollment and declining revenue the District has remained committed to 

maintaining its programs in the arts.  Students have numerous opportunities to perform in bands 

and vocally in grades 4 to 12.  There is a district wide Faculty Art Show and Recital as well as a 

district K-12 student art show in the Spring that also features performance groups.  Kennard-Dale 

has had a music technology laboratory for over a decade.  Music Tech students are chosen to 

showcase their work at he PA Educational Technology Expo and Conference every year.  The KD 

Concert Band participates in the PA Music Educators Association Music Performance Assessment 

every April. In Spring 2014 all musical groups at KD were invited on a tour to Florida where there 

was an opportunity to perform and to record music in Disney World.  The performance tour was 

designed to help students improve sight reading skills.  There is a student recital after Thanksgiving 

that features students who are auditioning for District Band and Orchestra which provides solo 

opportunities for students.  The district acquired a grant in order to fund an artist in residence 

program last year for students in grades 5-12.  The younger students created drawings that were 

later digitized by high school students.  A high school project with the artist involved student labels. 

The project will continue into the 2014-2015 school year.  For the last two years KD has held an art 

show in the York City Arts Gallery. Students have the ability to display and sell their individual 

creations.  The Art Department partners with the Music Department for annual recitals.  There is an 

extensive K-12 art display in the hallway and lobby of the high school that attendees can enjoy pre 

and post-concert.  The Art Club is active in creating murals in the school as well as drama set pieces 

and t-shirts for school clubs and classes. The collaborative, creative, and progressive energy of our 

art and music programs has been a source of pride for the district that continues to expand and 

provide opportunities for community partnerships as well as opportunities to better connect with 

and enrich our core academic program.  

Accomplishment #5: 

The South Eastern School District supports its mission statement, “South Eastern School 

District...providing progressive education to strengthen the global community," by seeking out opportunities for our 

rather homogenous and isolated student population to learn about others who are different from themselves.  The 

District has an active Diversity Committee with membership representing students, teachers, administrators,  support 

staff and community members. This committee has promoted and attended the county Diversity Summit and also 

plans for professional development opportunities to help staff and students become more knowledgeable about others 

who hail from different walks of life.   The Committee is seeking ways to foster educational opportunities for our 

students both within the curriculum and as extracurricular activities. We are developing partnerships with the York 

City School District (our closest urban district.)  We have held one joint concert with the William Penn band, and we 

are planning additional collaborative events for the future.  
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District Concerns 

Concern #1: 

The District has a growing number of students on free and reduced lunches as well as increase in the 

number of students who periodically experience homelessness throughout the year.  

Concern #2: 

There is a lack of coordination of curricular implementation in the elementary schools, and a similar 

lack of consistency at the secondary level for teachers responsible for the same course content.  

Concern #3: 

Students in grades 5-8 are not showing expected academic progress. This is most troublesome in 

both ELA and Math in grades 5,7, and 8.  

Concern #4: 

According to PVAAS data, students who are scoring proficient and advanced are not continuing on 

the anticipated growth trend, particularly in the ELA content area.  

Concern #5: 

Our student enrollment has been declining. This trend has been apparent for the past seven years. 

 Consistently we are losing approximately 100 students per year.  This causes serious financial 

impact which may eventually result in the need to cut programming.  The elimination of  our 

specialists and interventionists would be detrimental to our students who are not meeting 

proficiency goals.   

Concern #6: 

Our district is rural extending over 105 square miles.   Our growing low income demographic 

underscores the difficulties many of our families have to find transportation to our middle and high 

school campuses which are located in the center of our district. For the families living near the outer 

borders the commute could be over 40 minutes.  It is difficult to count on families to pick up children 

who stay after school for tutoring or for extracurricular activities. It is equally difficult for families to 

access needed services since many medical and mental health facilities are 30+ miles away. There is 

growing pressure on the district to assist families with these transportation needs.  This is likely 

connected to a related concern: the growing number of our students choosing a cyber or home 

school option (which is a contributing factor to our declining enrollment.) 

Concern #7: 

Students in the special education subgroup have a lower number of students scoring proficient and 

advanced on the PSSA.  

Concern #8: 

Our program in agricultural education has been a source of pride for decades in our rural school 

district. Recently enrollment in the agricultural education program has been dropping; students 
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have indicated that there is a stigma associated with "agriculture." We need to modernize our 

program and do a better job of communicating the many benefits afforded to students enrolled in 

this program.  

 

Prioritized Systemic Challenges 

Systemic Challenge #1 (System #2) Establish a district system that fully ensures the consistent 

implementation of effective instructional practices across all classrooms in each school. 

Aligned Concerns: 

There is a lack of coordination of curricular implementation in the elementary schools, 

and a similar lack of consistency at the secondary level for teachers responsible for the 

same course content.  

 

Students in grades 5-8 are not showing expected academic progress. This is most 

troublesome in both ELA and Math in grades 5,7, and 8.  

 

According to PVAAS data, students who are scoring proficient and advanced are not 

continuing on the anticipated growth trend, particularly in the ELA content ara.  

 

Students in the special education subgroup have a lower number of students scoring 

proficient and advanced on the PSSA.  

 

Our program in agricultural education has been a source of pride for decades in our rural 

school district. Recently enrollment in the agricultural education program has been 

dropping; students have indicated that there is a stigma associated with "agriculture." We 

need to modernize our program and do a better job of communicating the many benefits 

afforded to students enrolled in this program.  

 

Systemic Challenge #2 (System #1) Establish a district system that fully ensures consistent 

implementation of standards aligned curricula across all schools for all students. 

Aligned Concerns: 
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There is a lack of coordination of curricular implementation in the elementary schools, 

and a similar lack of consistency at the secondary level for teachers responsible for the 

same course content.  

 

Students in grades 5-8 are not showing expected academic progress. This is most 

troublesome in both ELA and Math in grades 5, 7, and 8.  

 

According to PVAAS data, students who are scoring proficient and advanced are not 

continuing on the anticipated growth trend, particularly in the ELA content area.  

 

Students in the special education subgroup have a lower number of students scoring 

proficient and advanced on the PSSA.  

 

Our program in agricultural education has been a source of pride for decades in our rural 

school district. Recently enrollment in the agricultural education program has been 

dropping; students have indicated that there is a stigma associated with "agriculture." We 

need to modernize our program and do a better job of communicating the many benefits 

afforded to students enrolled in this program.  

 

Systemic Challenge #3 (System #7) Establish a district system that fully ensures students who are 

academically at risk are identified early and are supported by a process that provides interventions 

based upon student needs and includes procedures for monitoring effectiveness. 

Aligned Concerns: 

The District has a growing number of students on free and reduced lunches as well as 

increase in the number of students who periodically experience homelessness throughout 

the year.  

 

Students in grades 5-8 are not showing expected academic progress. This is most 

troublesome in both ELA and Math in grades 5,7, and 8.  

 

Our student enrollment has been declining. This trend has been apparent for the past 

seven years.  Consistently we are losing approximately 100 students per year.  This causes 

serious financial impact which may eventually result in the need to cut programs. 
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Eliminating  our specialists and interventionists  would be detrimental to our students 

who are not meeting proficiency goals.   

 

Our district is rural extending over 105 square miles.   Our growing low income 

demographic underscores the difficulties many of our families have to find transportation 

to our middle and high school campuses which are located in the center of our district. 

For the families living near the outer borders the commute could be over 40 minutes.  It is 

difficult to count on families to pick up children who stay after school for tutoring or for 

extracurricular activities. It is equally difficult for families to access needed services since 

many medical and mental health facilities are 30+ miles away. There is growing pressure 

on the district to assist families with these transportation needs.  This is likely connected 

to a related concern: the growing number of our students choosing a cyber or home 

school option (which is a contributing factor to our declining enrollment.) 

 

Students in the special education subgroup have a lower number of students scoring 

proficient and advanced on the PSSA.  

 

Systemic Challenge #4 (System #3) Establish a district system that fully ensures staff members in 

every school use standards aligned assessments to monitor student achievement and adjust 

instructional practices. 

Aligned Concerns: 

There is a lack of coordination of curricular implementation in the elementary schools, 

and a similar lack of consistency at the secondary level for teachers responsible for the 

same course content.  

 

Students in grades 5-8 are not showing expected academic progress. This is most 

troublesome in both ELA and Math in grades 5,7, and 8.  

 

According to PVAAS data, students who are scoring proficient and advanced are not 

continuing on the anticipated growth trend, particularly in the ELA content area.  
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District Level Plan 

Action Plans 

Goal #1: Establish a district system that fully ensures consistent implementation of 

standards aligned curricula across all schools for all students. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Curricular documents 

Professional Development schedule  

Specific Targets: Complete planned instruction for all secondary courses 

with PA core standards embedded 

Complete curricular revisions for all elementary grades and subjects with 

PA core standards embedded 

Provide professional development for all teachers on practical transfer of 

standards aligned curricula to daily/weekly/monthly lesson planning 

process 

 

Strategies: 

Substantial Professional Development 

Description: The Southwest Regional Educational Laboratory found that 
substantial professional development showed a positive impact upon 
student achievement (substantial = greater than 14 hours of focused 
professional development delivered via workshops or summer institutes, 
supported by follow-up sessions and all delivered by professional 
developers rather than train-the-trainer approaches). (Source: 
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf ) 

SAS Alignment: Instruction 

Curriculum Mapping 

http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf
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Description: Empirical evidence of a positive statistical correlation of the 
use of curriculum mapping with student achievement is scarce. There was 
a 2001 study by the Indiana Center of Evaluation conducted for the Ohio 
DOE that determined curriculum alignment (defined as curriculum 
mapping with subsequent change in instructional practice) was the “single 
greatest factor in achieving improved test scores.” The following link 
provides a list of resources supporting the positive contributions of 
curriculum mapping to educational processes: 
http://www.curriculummapping101.com/materials/curriculum-mapping-
research ; the following link provides an overview of curriculum mapping: 
http://en.wikipedia.org/wiki/Curriculum_mapping  

SAS Alignment: Standards, Materials & Resources 

Implementation Steps: 

Literacy and Language Acquisition for Advanced and Proficient 
Learners 

Description:  

Based on PVAAS data, we need to improve our curriculum and instruction 
to provide adequate opportunities for growth for students already scoring 
advanced and proficient in ELA content.  The district will provide training 
on a variety of evidence based practices designed to promote engagement 
and growth for literacy and language acquisition for students who have 
demonstrated proficiency.  Evidence that will indicate that the new 
strategies are embedded in curriculum will be able to be seen on the 
required lesson plans that teachers align with standards and submit 
weekly to building administrators. The plans should indicate opportunities 
for differentiated instruction so that this student group is sufficiently 
challenged and engaged in instruction.  Additional evidence will be 
apparent later, when assessment scores are reviewed to see if the growth 
of students in this group has continued on an anticipated growth trend.  

Start Date: 7/1/2015       End Date: 10/31/2017 

Program Area(s): Professional Education, Gifted Education, Educational 

Technology 

Supported Strategies:  

 Substantial Professional Development 

 

http://www.curriculummapping101.com/materials/curriculum-mapping-research
http://www.curriculummapping101.com/materials/curriculum-mapping-research
http://en.wikipedia.org/wiki/Curriculum_mapping
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Maintaining Growth in Literacy and Language Acquisition for 
Middle Level Learners 

Description:  

Our students who have performed well on PSSA exams often struggle to 
make a year's growth once they reach fifth grade.  Teachers will be trained 
on models of instruction that include effective strategies for differentiation 
of instruction.  The target grades for data collection and analysis will be 
grades five and six.  One of the models employed is the evidence based 
practice of hybrid learning.  This is being implemented for grade five in the 
2014-15 school year, and will be implemented in grade six in the 2015-16 
school year. Students will have the opportunity to use chrome books as 
one segment of each daily lesson to have ELA instruction delivered 
specifically at their instructional level.  The hybrid method should support 
increased growth in literacy and the acquisition of language for our 
adolescent students.  

Start Date: 10/30/2014       End Date: 6/3/2016 

Program Area(s): Professional Education, Student Services, Gifted Education, 

Educational Technology 

Supported Strategies:  

 Curriculum Mapping 

 

 

Goal #2: Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Classroom walkthrough data 

Formative assessments of student performance day to day 

Benchmark assessment performance 
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Specific Targets: Changed instructional practices, as evidenced through 
teacher lesson planning and classroom walkthrough data 

 

Strategies: 

Online Learning Opportunities 

Description: On average, students in online learning conditions perform 
modestly better than those receiving face-to-face instruction. This is based 
upon a small number of studies and caution is required in transferring 
findings to the K-12 population because the results are derived for the 
most part from studies in other settings (e.g. medical training, higher 
education). http://www2.ed.gov/rschstat/eval/tech/evidence-based-
practices/finalreport.pdf  

SAS Alignment: Instruction, Materials & Resources 

Develop District/Community Resources to Support Agricultural 
Education 

Description:  

The District is working with our Agricultural Education Department to 
build a team of alumni and community members who work in agriculture 
related fields to serve in an advisory capacity to the District. This 
committee will meet quarterly, but communicate more frequently through 
email and skype.  This team will collaborate to:  1. Modernize the current 
agricultural education program. 2. Provide information on agriculture 
related careers to students 3. Assist in curriculum development that 
reflects needs of the current workplace 4. Develop a public relations plan 
to cultivate a more positive perception of agricultural education and to 
increase awareness of the many benefits students receive by being part of 
this program.  

SAS Alignment: None selected 

Differentiated Instruction 

Description:  

Teachers will become familiar with many strategies to differentiate 
instruction for a wide range of learning abilities.  Through differentiation, 
students who are non-native speakers of English, as well as students who 
have disabilities, have the opportunity to have instruction delivered at 
their ability level while still having the opportunity to be exposed to grade 

http://www2.ed.gov/rschstat/eval/tech/evidence-based-practices/finalreport.pdf
http://www2.ed.gov/rschstat/eval/tech/evidence-based-practices/finalreport.pdf
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level standards aligned curriculum.  Teaching methods such a guided 
reading and jigsaw are evidence based practices that support 
differentiated instruction.  

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Materials & Resources 

Implementation Steps: 

Revitalize the District's Program in Agricultural Education 

Description:  

Our agricultural education program has long been a source of pride for our 
rural school district. Recently, student enrollment in this program has 
decreased and staffing has also decreased.  We plan to develop an Advisory 
Board of alumni and community resources to assist us in developing a 
state-of-the-art program in agricultural education.  This Board will meet 
four times per year and will communicate more frequently via email and 
skype.  Visits to magnet agricultural education programs in our 
neighboring state (Maryland) will be scheduled.  The Board will work on 
scheduling speakers, developing curriculum that is relevant for today's 
workplace, developing internship opportunities for students and 
enhancing public relations to communicate to students and families the 
many opportunities that are afforded students who participate in this 
program. Because a multitude of courses are required as part of an 
agricultural education program, the District will explore opportunities to 
use on-line learning  to expand the number of courses we will be able to 
offer, as well as encouraging additional staff members to  become certified 
to teach agricultural education.  

Start Date: 1/5/2015       End Date: 6/30/2017 

Program Area(s): Professional Education, Teacher Induction, Student Services, 

Educational Technology 

Supported Strategies:  

 Online Learning Opportunities 

 Develop District/Community Resources to Support Agricultural Education 

 

Effective Strategies for Diverse Learners 

Description:  
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Teachers, in individual buildings, will have the opportunity to research and 
share strategies to assist them in differentiating instruction for students 
having a wide range of skills and abilities.  This initiative will support ELL 
students, students with disabilities, students who are struggling and 
students who are advanced and/or gifted learners.   

Start Date: 8/20/2015       End Date: 6/29/2018 

Program Area(s): Professional Education, Special Education, Educational 

Technology 

Supported Strategies:  

 Differentiated Instruction 

 

 

Goal #3: Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust instructional 
practices. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Student growth (PVAAS) 

Specific Targets: PLC anecdotal records supporting focus on data-informed 
decision-making 

 

 

Strategies: 

Common Assessment within Grade/Subject 

Description: WWC reports the effective use of data can have a positive 
impact upon student achievement; using common assessments to inform 
teacher practice is one such use of data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 
Teacher Moderation: Collaborative Assessment of Student Work and 
Common Assessments provide detailed looks at the development and use 
of common assessments. (Sources: 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
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http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006) 
Results Now: How We Can Achieve Unprecedented Improvements in 
Teaching and Learning. Alexandria, Va.: ASCD.) 

SAS Alignment: Assessment, Instruction 

Implementation Steps: 

 The Development of Common Assessments 

Description:  

The curriculum maps will include references to specific assessments that 
will be employed district wide to measure students' academic progress on 
the content specific map. In some cases these assessments will be part of a 
purchased curriculum.  For some grade levels/content areas the 
assessments will be developed by teachers who have worked 
collaboratively to align a common assessment with state standards. 
 Evidence that the step has been implemented will be apparent when the 
data from the assessments has been entered into our Sapphire Student 
Data Management system where it will be able to be reviewed, analyzed 
and used by educators to drive instruction.  

Start Date: 1/19/2014       End Date: 6/3/2015 

Program Area(s): Professional Education, Special Education, Educational 

Technology 

Supported Strategies:  

 Common Assessment within Grade/Subject 

 

 

Goal #4: Establish a district system that fully ensures students who are academically at risk 
are identified early and are supported by a process that provides interventions based upon 
student needs and includes procedures for monitoring effectiveness. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Student data - behavioral, academic performance, progress 
monitoring 

http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
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Specific Targets: District MTSS Team monthly meetings; shared information 
from individual schools 

Creation of District RTI Manual by end of 2014-2015 school year 

 

Strategies: 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 
& Data Warehousing 

Description: Using Student Achievement Data to Support Instructional 
Decision Making provides a WWC reporting of various strategies related to 
the acquisition, analysis, and application of student data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

SAS Alignment: Assessment, Instruction 

Identification of At-Risk Students; Development and 
Implementation of Tiered Interventions 

Description:  

Every school will have a trained team of professionals ready to use 
multiple measures to identify students not meeting grade level 
expectations. This MTSS team will identify a target area of concern and will 
program and monitor interventions that are specific to the concern. 
Parents will be invited to be part of the process.  The team and all teachers 
will be trained in multiple types of evidence based interventions that are 
known to support and enhance student academic success.  If a student is 
not making progress after the intervention has been implemented, a 
higher tier of intervention will be developed and implemented.  

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Materials & Resources, Safe and Supportive Schools 

Implementation Steps: 

Development of MTSS Team; Enhanced Knowledge of Effective 

Interventions 

Description:  

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
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Each school will build and train an MTSS team that will analyze data, 
identify students not meeting grade level expectations, target specific skill 
areas that are inadequate and design and implement interventions for the 
identified student.   

Start Date: 8/17/2015       End Date: 6/3/2016 

Program Area(s): Professional Education, Special Education, Student Services, 

Educational Technology 

Supported Strategies:  

 Identification of At-Risk Students; Development and Implementation of 
Tiered Interventions 

 

Expanding Opportunities for Inclusion of Diverse Learners 

Description:  

Opportunities for students having IEPs to have instruction delivered in the 
general education environment will be expanded.  Professional 
development focused on effective co-teaching strategies will be offered on 
early dismissal days during the 2015-16 year. The regular and special 
educators working in tandem will for professional development 
communities to share challenges and celebration, to work collaboratively 
 to develop standards aligned instruction, and to analyze data to evaluate 
the effectiveness of this model.  

Start Date: 8/18/2015       End Date: 6/3/2016 

Program Area(s): Professional Education 

Supported Strategies:  

 Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 
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Appendix: Professional Development Implementation 

Step Details 

LEA Goals Addressed:   

#1 Establish a district system that fully 
ensures consistent implementation of 
standards aligned curricula across all 
schools for all students. 

Strategy #1: Substantial Professional 
Development 

    
Start End Title Description 

7/1/2015 10/31/2017 
Literacy and Language 

Acquisition for Advanced and 
Proficient Learners 

Based on PVAAS data, we need to improve our curriculum and instruction to 

provide adequate opportunities for growth for students already scoring advanced 

and proficient in ELA content.  The district will provide training on a variety of 

evidence based practices designed to promote engagement and growth for literacy 

and language acquisition for students who have demonstrated proficiency. 

 Evidence that will indicate that the new strategies are embedded in curriculum will 

be able to be seen on the required lesson plans that teachers align with standards 

and submit weekly to building administrators. The plans should indicate 

opportunities for differentiated instruction so that this student group is sufficiently 

challenged and engaged in instruction.  Additional evidence will be apparent later, 

when assessment scores are reviewed to see if the growth of students in this group 

has continued on an anticipated growth trend.  

 Person Responsible SH S EP Provider Type App. 
 Assistant 

Superintendent 
6.0 1 250 District and IU or other outside consultant Individual Yes 

 

 Knowledge 

Teachers will be aware of strategies to improve student engagement in the ELA content. They will also become 

aware of ways to connect the ELA curriculum to other content areas in ways that promote higher order thinking 

skills.  
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Supportive 
Research  

Training in development of ELA rooted thematic units with cross curricular connections- possibly introducing 

The Reading Apprenticeship and Reading Across Curriculum program.  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 LEA Whole Group Presentation 

 
 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Supt / Asst Supts / CEO / Ex 
Dir 

 Paraprofessional 

 New Staff 

 Other educational 
specialists 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 
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 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Lesson modeling with 
mentoring 

 Journaling and reflecting 

 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 Review of participant lesson plans 

 

 

LEA Goals Addressed:   

#1 Establish a district system that fully 
ensures consistent implementation of 
standards aligned curricula across all 
schools for all students. 

Strategy #1: Curriculum Mapping 

    
Start End Title Description 

10/30/2014 6/3/2016 
Maintaining Growth in Literacy 
and Language Acquisition for 

Middle Level Learners 

Our students who have performed well on PSSA exams often struggle to make a 

year's growth once they reach fifth grade.  Teachers will be trained on models of 

instruction that include effective strategies for differentiation of instruction.  The 

target grades for data collection and analysis will be grades five and six.  One of the 

models employed is the evidence based practice of hybrid learning.  This is being 

implemented for grade five in the 2014-15 school year, and will be implemented in 

grade six in the 2015-16 school year. Students will have the opportunity to use 

chrome books as one segment of each daily lesson to have ELA instruction delivered 
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specifically at their instructional level.  The hybrid method should support increased 

growth in literacy and the acquisition of language for our adolescent students.  

 Person Responsible SH S EP Provider Type App. 
 Building Principal and 

Superintendent 
3.0 5 25 Dellicker Contracting Service For Profit 

Company 
Yes 

 

 Knowledge 

Teachers will become fluent in their implementation of the hybrid learning model in grades five and six. 

Students who have previously scored proficient and/or advanced on prior PSSAs will accelerate growth and 

begin making a minimum of one year's growth in one year's time.  

   

 
Supportive 
Research  

Hybrid Learning Model 

Differentiated Instruction 

Computer Assisted Technology 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 Empowers educators to work effectively with parents and community partners. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
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academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 School  Whole Group Presentation 

 Live Webinar 

 Online-Synchronous 

 Online-Asynchronous 

 Professional Learning Communities 

 Offsite Conferences 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Supt / Asst Supts / CEO / Ex 
Dir 

 Paraprofessional 

 Other educational 
specialists 

 

Grade Levels 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Analysis of student work, 
with administrator and/or peers 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 
 Standardized student assessment 
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 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 

data other than the PSSA 

 Classroom student assessment data 

 

 

LEA Goals Addressed:   

#1 Establish a district system that fully 
ensures the consistent implementation of 
effective instructional practices across all 
classrooms in each school. 

Strategy #1: Online Learning Opportunities 

Strategy #2: Develop District/Community 
Resources to Support Agricultural 
Education 

    
Start End Title Description 

1/5/2015 6/30/2017 
Revitalize the District's 
Program in  Agricultural 

Education 

Our agricultural education program has long been a source of pride for our rural 

school district. Recently, student enrollment in this program has decreased and 

staffing has also decreased.  We plan to develop an Advisory Board of alumni and 

community resources to assist us in developing a state-of-the-art program in 

agricultural education.  This Board will meet four times per year and will 

communicate more frequently via email and skype.  Visits to magnet agricultural 

education programs in our neighboring state (Maryland) will be scheduled.  The 

Board will work on scheduling speakers, developing curriculum that is relevant for 

today's workplace, developing internship opportunities for students and enhancing 

public relations to communicate to students and families the many opportunities 

that are afforded students who participate in this program. Because a multitude of 

courses are required as part of an agricultural education program, the District will 

explore opportunities to use on-line learning  to expand the number of courses we 

will be able to offer, as well as encouraging additional staff members to  become 

certified to teach agricultural education.  

 Person Responsible SH S EP Provider Type App. 
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 Agricultural 
Education Teacher, 
High School 
Administrator, 
Assistant 
Superintendent 

3.0 5 20 Local District, Community Resources, Neighboring 
Districts with Magnet Programs 

Neighbori
ng school 
districts 

in 
Maryland 
and their 
administr
ators and 
teachers 
who have 
develope
d magnet 
programs 
in Ag Ed. 

Yes 

 

 Knowledge 

District staff (all) will become aware of the opportunities available through our Agricultural Education 

Department. (both brick and mortar and online options) 

Students and families will become aware of the opportunities available through our Agricultural Education 

Department. 

The Ag Ed staff will learn what changes are needed in our curriculum to prepare students for today's workplace 

for careers that are agriculturally related, and will design curriculum to reflect workplace needs and national 

standards in agricultural education.  

The central office and building administrators will become cognizant of grants, partnership opportunities and 

other practices that will assist the District in locating new sources of revenue to support the agricultural 

education program.  District administrators will also become more knowledgeable of state requirements that 

are specific to agricultural education.  District administrators will become more knowledgeable about online 

opportunities to allow the expansion of course offerings, and will look to encourage and support teachers who 

would be eager to acquire certification to teach in the agricultural education program.  

   

 Supportive Use of national standards (due to absence of state standards) to guide curriculum development and alignment 
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Research  for required courses in the agricultural education program.  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Empowers educators to work effectively with parents and community partners. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 LEA Whole Group Presentation 

 Department Focused Presentation 

 Offsite Conferences 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Supt / Asst Supts / CEO / Ex 
Dir 

 New Staff 

 

Grade Levels 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Peer-to-peer lesson 
discussion 

 Joint planning period 
activities 

 Journaling and reflecting 

 Developing programming (to 

Evaluation Methods 

 Standardized student assessment 
data other than the PSSA 

 Review of written reports 
summarizing instructional activity 

 Looking for increase in student 
enrollment in Agricultural Education 
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be student led) that will deliver 
instruction that is based on STEM 
standards and topics to elementary 
and middle school students. 

 

courses; looking for increase in  numbers of 
students taking and scoring proficient on 
the NOCTI exam.  

 

 

LEA Goals Addressed:   

#1 Establish a district system that fully 
ensures the consistent implementation of 
effective instructional practices across all 
classrooms in each school. 

Strategy #1: Differentiated Instruction 

    
Start End Title Description 

8/20/2015 6/29/2018 
Effective Strategies for Diverse 

Learners 

Teachers, in individual buildings, will have the opportunity to research and share 

strategies to assist them in differentiating instruction for students having a wide 

range of skills and abilities.  This initiative will support ELL students, students with 

disabilities, students who are struggling and students who are advanced and/or 

gifted learners.   

 Person Responsible SH S EP Provider Type App. 
 Assistant 

Superintendent and 
Building 
Administrators 

1.0 15 35 Building Administrator, Specialists, Teachers School 
Entity 

Yes 

 

 Knowledge 

Teachers will increase the number of strategies used to effectively be able to differentiate instruction.  

Students will have improved achievement on teacher made, state mandated and other assessments. 

Students of all abilities will show increased growth in learning.  

   

 
Supportive 
Research  

Strategies for differentiated instruction will be presented, discussed and modeled during faculty meetings. 

Teachers will have opportunities to observe peers to offer feedback and gain ideas that can be used in their 
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own classrooms.  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 School  Whole Group Presentation 

 Professional Learning Communities 

 
 

 Participant Roles 

 Principals / Asst. Principals 

 School counselors 

 Paraprofessional 

 Other educational 
specialists 

 Related Service Personnel 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 



97 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Lesson modeling with 
mentoring 

 Joint planning period 
activities 

 Journaling and reflecting 

 Peer observation and 
collaboration 

 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 

 Standardized student assessment 
data other than the PSSA 

 PVASS data for tested subjects 

 

 

LEA Goals Addressed:   

#1 Establish a district system that fully 
ensures staff members in every school use 
standards aligned assessments to monitor 
student achievement and adjust instructional 
practices. 

Strategy #1: Common Assessment within 
Grade/Subject 

    
Start End Title Description 
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1/19/2014 6/3/2015 
 The Development of Common 

Assessments 

The curriculum maps will include references to specific assessments that will be 

employed district wide to measure students' academic progress on the content 

specific map. In some cases these assessments will be part of a purchased 

curriculum, For some grade levels/content areas the assessments will be developed 

by teachers who have worked collaboratively to align a common assessment with 

state standards.  Evidence that the step has been implemented will be apparent 

when the data from the assessments has been entered into our Sapphire Student 

Data Management system where it will be able to be reviewed, analyzed and used 

by educators to drive instruction.  

 Person Responsible SH S EP Provider Type App. 
 Anna Bickford, 

Assistant 
Superintendent 

6.0 1 350 Assistant Superintendent and Consultant School 
Entity 

No 

 

 Knowledge 

Participants will learn how to (1) add assessments and links to assessments to curriculum maps (2) develop 

meaningful, standards-aligned common assessments (3) enter assessment data in the Sapphire System (4) 

Generate reports from the Sapphire system that will support them in using the assessment data to guide 

instruction.  

   

 
Supportive 
Research  

Curriculum Mapping 

Common Assessments 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 
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For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 LEA Whole Group Presentation 

 Professional Learning Communities 

 
 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 Paraprofessional 

 New Staff 
 Other educational 

specialists 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Analysis of student work, 
with administrator and/or peers 

 Joint planning period 
activities 

 

Evaluation Methods 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 
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LEA Goals Addressed:   

#1 Establish a district system that fully 
ensures students who are academically at 
risk are identified early and are supported by 
a process that provides interventions based 
upon student needs and includes 
procedures for monitoring effectiveness. 

Strategy #1: Identification of At-Risk 
Students; Development and Implementation 
of Tiered Interventions 

    
Start End Title Description 

8/17/2015 6/3/2016 
Development of MTSS Team; 

Enhanced Knowledge of 
Effective Interventions 

Each school will build and train an MTSS team that will analyze data, identify 

students not meeting grade level expectations, target specific skill areas that are 

inadequate and design and implement interventions for the identified student.   

 Person Responsible SH S EP Provider Type App. 
 Assistant 

Superintendent 
3.0 5 6 school psychologist PaTTAN Yes 

 

 Knowledge 

Teachers and MTSS team members will learn to :  (1) analyze date to identify students at risk(2) become aware 

of numerous evidence based intervention practices that, when implemented with fidelity, will close gaps and 

boost student achievement. 

   

 
Supportive 
Research  

MTSS 

Positive Behavior Support 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 Empowers educators to work effectively with parents and community partners. 
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For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 School  Whole Group Presentation 

 Professional Learning Communities 

 
 

 Participant Roles 

 Principals / Asst. Principals 

 School counselors 
 Paraprofessional 

 Other educational 
specialists 

 Related Service Personnel 

 Parents 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Lesson modeling with 
mentoring 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 
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 Joint planning period 
activities 

 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 Participant survey 

 Review of written reports 
summarizing instructional activity 

 

 

LEA Goals Addressed:   

#1 Establish a district system that fully 
ensures students who are academically at 
risk are identified early and are supported by 
a process that provides interventions based 
upon student needs and includes 
procedures for monitoring effectiveness. 

Strategy #1: Data Analysis Procedures, 
Data-Informed Instruction, Data Teams & 
Data Warehousing 

    
Start End Title Description 

8/18/2015 6/3/2016 
Expanding Opportunities for 
Inclusion of Diverse Learners 

Opportunities for students having IEPs to have instruction delivered in the general 

education environment will be expanded.  Professional development focused on 

effective co-teaching strategies will be offered on early dismissal days during the 

2015-16 year. The regular and special educators working in tandem will for 

professional development communities to share challenges and celebration, to 

work collaboratively to develop standards aligned instruction, and to analyze data 

to evaluate the effectiveness of this model.  

 Person Responsible SH S EP Provider Type App. 
 Director of Special 

Education and 
Assistant 
Superintendent.  

5.0 5 35 District Administrators and Consultant from IU12 IU No 

 

 Knowledge 
Teachers will learn strategies to support instruction in a co-teaching model.  
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Teachers will be aware of research base that supports this model.  

Teachers will collect and analyze student data to determine the effectiveness of this model.  

   

 
Supportive 
Research  

Co-teaching- inclusion of special education students in general education classrooms to increase exposure to 

standards aligned curriculum in the eligible content areas.  

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Series of Workshops 

 
 

 Participant Roles 

 Classroom teachers 

 Other educational 
specialists 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 
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  High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Lesson modeling with 
mentoring 

 Joint planning period 
activities 

 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 

 Classroom student assessment data 

 Review of participant lesson plans 
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District Level Affirmations 

 

We affirm that this District Level Plan was developed in accordance, and will comply with the 

applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are 

true and correct and that the plan was placed for public inspection in the school district/AVTS 

offices and in the nearest public library until the next regularly scheduled meeting of the board or 

for a minimum or 28 days whichever comes first. 

We affirm that the responses in the Professional Education Core Foundations and the Professional 

Development Implementation Steps focus on the learning needs of each staff member to enable all 

staff members meet or exceed the Pennsylvania academic standards in each of the core subject 

areas. 

No signature has been provided 

Board President 

No signature has been provided 

Chief School Administrator 
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Special Education Affirmations 

 

We also affirm our understanding that any requests for any deviations from the Chapter 14 

regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 

Department of Education. The school district understands that the Special Education Component of 

the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 

in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 

school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 

children and children who are thought to be a child with a disability eligible for special 

education residing within the school district's jurisdiction. Child find data is collected, 

maintained, and used in decision-making. Child find process and procedures are evaluated 

for its effectiveness. The school district implements mechanisms to disseminate child find 

information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 

disabilities are included in general education programs and extracurricular and non-

academic programs and activities to the maximum extent appropriate in accordance with an 

Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 

Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 

disabilities in state and district-wide assessments including the determination of 

participation, the need for accommodations, and the methods of assessing students for 

whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 

through participation in the medical assistance reimbursement program, ACCESS, will be 

used to enhance or expand the current level of services and programs provided to students 

with disabilities in this local education agency. 

Affirmed by Rona Kaufmann on 4/29/2014 

Board President 

Affirmed by Rona Kaufmann on 4/29/2014 
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Chief School Administrator 

 


